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we bring you reflections on the conference from our iATEFL 
Associates, sigs and this year’s scholarship winners. There 
was, as always, an incredible buzz at the conference as peo-
ple made new connections and rekindled the old. This has 
been skillfully captured by Mike hogan in his photo-journal 
of the conference. Do look in; you might see your picture! An 
innovation was the international Language Fair, which Niki 
Joseph reports on in this issue. Definitely something worth 
considering for next year’s conference, whether you just 
attend or put yourself down as a speaker. 

The theme for this issue is reading and writing. olya 
Mariam, who would have enjoyed roger Mcgough’s readings at the Liverpool 
conference, outlines ways in which the teaching of poetry can be both enjoyable and 
improve all the language skills. Jennifer MacDonald and Christian Ludwig promote 
new techniques and materials to motivate learners. Jennifer points out that there are 
inexpensive digital tools available to teach the text annotation and note-making that 
are a vital part of EAP reading and that teachers should make sure we teach students 
to use them, while Christian sings the praises of graphic fiction which will surely be 
welcomed by our students, who have grown up with sound bites, fast moving action 
and immense visual stimulation.

on the writing side, susmita Pani recounts her experience of writing a poetry 
textbook at long-distance and the trials and rewards of collaborating on a project 
that was new for all involved. ramanujam Parthasarathy explores a way of peer 
feedback that eases the burden on teachers who have very large classes, makes the 
students more motivated and more autonomous, and benefits those students who 
were trained to give the students the feedback by enhancing their leadership and 
language skills. 

one of the threads running through the conference was that of development 
and growth, both of ourselves as teachers and of our students. Elloa Atkinson gave 
an inspiring presentation on accessing the courage within us to enable us to be the 
people and teachers we truly can be. she writes about this for us.

For space reasons, there are no reviews this time. we have a guest contributor, 
Brian groth, for the practical teaching ideas column and he writes on first impres-
sions. David A. hill gives us an author i didn’t know and further good ideas for using 
literature in the classroom.

An issue full of ideas, hope and comfort.

Alison Schwetlick, 
Editor

From the Editor
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From the President

From the President

The power of metaphor
Metaphors are a powerful way of framing the way we think 
and perceive the world. At the conference in Liverpool this 
year, i was struck by the number and variety of metaphors 
that i heard people use in reference to my new role as Presi-
dent: taking on the mantle, holding the reins, being at the 
helm, being passed the baton, wearing the President’s hat, 
and stepping into the President’s shoes. 

Eric’s shoes and hat

i’m not sure of the size of Eric Baber’s feet nor if he wears a 
hat (a woolly one in winter perhaps) but i do know that it is 
a privilege and an honour to have been voted into the posi-
tion of President by the iATEFL membership. i feel enormous 
gratitude to Eric for his support and guidance in learning 
to wear the shoes and hat, and for bringing such positive 
energy to his term as President. Eric’s impressive technologi-
cal skills have led iATEFL to leap forward with the times (as 
evidenced for example by this year’s beautiful conference 
app). i am delighted that Eric and i still have another year 
working together. i’d also like to express our joint thanks to 
our dedicated and hard-working Executive officer, glenda 
smart, whom neither of us, never mind the whole of iATEFL, 
could do without.

Conference ‘buzz’

This year at the conference, there was a uniquely exciting 
professional and social ‘buzz’. As well as a fabulous venue 
in a lively city resonant with history and culture, the confer-
ence offered over 2,600 delegates a range of approximately 
550 sessions. There was an extensive exhibition displaying 
the latest ELT products and a lively evening programme to 
suit all tastes. Feedback from the conference has generally 
been extremely positive: ‘Excellent venue. well-organised 
programme’; ‘The general atmosphere was great’; ‘An 
amazing event with a lot of useful talks’; ‘Excellent overall 
quality of presentations’. 

our patron opened the conference to high acclaim: 
‘David Crystal’s session was impressive, informative and 
entertaining’; ‘David Crystal was incomparable’. Four and 
a half days’ later, the closing plenary by roger Mcgough, 
one of the uk’s most popular poets, was witty, brilliant 
and inspiring: ‘roger Mcgough was outstanding’, ‘it was a 
knock-out performance’, ‘roger Mcgough rocked!’. 

Delegates’ feedback has also given us a lot of food 
for thought and things to improve for next year. These 
include finding ways of continuing to raise the overall 
quality of speaker proposals, re-considering the session 
formats that are offered, differentiating between talks and 

workshops, matching room sizes 
to the popularity of topics and 
speakers, and fixing the glitches 
that some people experienced with 
the app. 

On my watch 

During the conference, several 
people asked me what to look 
out for on my watch—another 
metaphor to add to the collection. 
happily, in iATEFL you’re never 
alone on your watch and so, as 
well as Eric and glenda, there is huge support from staff, 
committee colleagues and volunteers. in the short term, we 
have the challenge of an office move and are delighted to be 
re-locating to brand new premises in Faversham in August 
2013. These will be hugely beneficial for our staff, for the 
services we provide to members, and will also allow for our 
future growth. other things we’re working on include: 

•	 developing plans to redesign the wMs scheme and work 
with our Associates to extend and strengthen our mission 
of linking, developing and supporting ELT professionals 
world-wide; 

•	 building on our recently introduced ECT membership tier 
to reach out and support more younger teachers who 
are starting out in the profession and who represent our 
future; 

•	 working to keep iATEFL at the cutting edge of ELT in 
terms of technology, social media and professional sup-
port for its members, for example, through our recently 
started iATEFL webinar programme; 

•	 highlighting and supporting the work of the 15 sigs who 
do such a wonderful job in all their specialised areas; and 
finally,

•	 actively fostering the friendly, informal yet highly profes-
sional community feeling which members often identify 
as a key factor in their loyalty to iATEFL.

As i don the hat, shoes and mantle, receive the baton, 
grasp the reins and start my watch at the helm, you can be 
sure that i’ll give all my energy and dedication to working 
with the rest of the team in steering the iATEFL ship onward 
in her mission to reach out to English language professionals 
all over the world—and i very much look forward to meeting 
you somewhere on the deck!

Carol Read 
has over 30 
years’ experi-
ence in ELT 
as a teacher, 
teacher train-
er, academic 
manager, 
materials 
writer and 

educational consultant. Carol’s 
main specialisation is in primary 
language teaching and she has 
published extensively in this area. 
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Besides, i thought there would be many such projects online 
with the necessary tips. 

No milestones

Confident, i scoured the net but i could not find a textbook 
that had been designed online. i had a sinking feeling in the 
pit of my stomach. i asked if others had heard of a textbook 
that was prepared online but again got a negative response. 
i asked a wider audience online and received the same 
answer. i realised that i had to walk my own road with no 
milestones to guide me. 

The detour

i reminded myself that i had worked on an online materi-
als preparation project with trainers from five south East 
Asian countries. if i could do this with people from different 
cultures, why could i not do it here? i decided on an online 
chain so that materials would run to and fro between us 
with individual comments. i started to talk to the teachers 
individually by telephone. i shared my fears and their degree 
of comfort with me increased. They were all for the online 
project now. we were a team and they said we could be 
pioneers. 

At this point i remembered an ex-colleague with exten-
sive materials design experience and she agreed to help. her 
insightful comments on the issues which were raised as well 
as her design contributions proved invaluable. 

Pioneers run into troubled waters

once the initial enthusiasm had waned and the rigour of 
work started, the frustration was obvious. After all, these 
writers were highly experienced college teachers. Again 
and again, their interpretations of the poems were being 
questioned. This made some people upset enough to con-
template backing out of the project. suraj did not like this 
‘institutional responsibility bestowed on me’ as he could 
have done personal research during that period. Those 
were stressful days for everyone but fortunately there was 
gradual compensation for everyone in seeing the book come 
through.

I can’t believe this

on seeing some of the first drafts i could not believe that 
people with many years experience of teaching literature 
had problems framing probing questions. suraj’s original 
attitude ‘i can’t believe anyone can take this work seriously’ 
changed when he found himself struggling with it. he 
found it much more strenuous preparing questions from the 
perspective of the learner than preparing a lecture. rahul’s 
‘i can’t believe i have done it’, was the result of a sense of 
achievement. gouri on the other hand disliked what she 
considered an ‘intellectual exercise’ in unravelling the layers 
of meaning in the text where ‘the heart is not engaged’. The 
whole experience was a great leveller for us all.

No milestones here
Susmita Pani tells the story behind a ‘virtual’ textbook.

This is my story and the other char-
acters in it have pseudonyms. having 
worked for twenty years as a teacher 
trainer, i knew quite a bit about mate-
rials preparation. so when i was put in 
charge of preparing an anthology of 
verse by my new university, i took it 
up with alacrity. 

Background 

Four years earlier, the English depart-
ment had published a compilation of 
poems from the renaissance to the 
twentieth century. Considering the 

highly prescriptive nature of this book, we decided to redo 
it. while the texts were kept intact, the revised version was 
different in its pedagogic approach. First of all, we did away 
with the explanations appended to each poem. our aim was 
not to pass on a series of facts and so-called ‘meanings’ but 
rather to inculcate literary appreciation and interpretation 
skills. 

Initial hiccups

i ran into problems when selecting my team of writers: only 
two of my colleagues agreed to join. while i was wonder-
ing where i would get willing and able people from, i was 
introduced to three teachers from other colleges. This also 
meant that they would bring a wider perspective, consider-
ing the difference in their learners (rural vs. urban, private 

vs. government college, etc.). i called 
a meeting. 

i ran into two more problems here. 
of the five people in the project, 
only one had experience of textbook 
writing. The others had no concept 
of learner-centred pedagogy though 
all but one were highly experienced 
teachers. They were extremely bright 
people, confident in themselves and 

in their teaching but wary of walking an untrodden path.  
it needed some persuasion on my part before they agreed  
to be part of the project. The second problem was that 
three of them lived in different towns. The distances and 
their working hours made it impossible to have any more 
meetings. 

Solution

As i mentally chewed my thumb, one of the teachers sug-
gested that she send the material via the internet. This 
gave me an idea: i had done an online instruction course 
from Barcelona and i could use my insights from it to work 
through this project. This would mean i could work with 
each of them at their pace, and outside college hours. 

Susmita 
Pani is a 
reader in the 
Department 
of English, at 
ravenshaw 
university, 
Cuttack, 
india. 

she was previously a full time 
teacher educator at the English 
Language Teaching institute, 
Bhubaneswar. her interests 
include reading strategies and 
teacher development.

The whole 
experience was a 
great leveller for 

us all
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This is a brief account of an experiment in peer feedback on 
second language writing i headed at the Loyola ELT Centre, 
Andhra Loyola College. 

Background 
At school and college level students are required to do a 
great deal of writing. But, unless they are given feedback, 
the activities may not be of much value in improving their 
writing skills. Besides, students may not take the tasks seri-
ously because they know that their compositions are not 
going to be read.

it is here that most schools and colleges in india face 
a problem. while setting writing tasks and correcting the 
resulting compositions are considered necessary by both 
teachers of English and educational systems, correction or 
feedback of any other kind appears to be a formidable task 
for teachers.

The Loyola ELT Centre asked a team of undergraduate 
students to survey the prevailing practices in the correction 
of students’ compositions in a variety of schools and col-
leges. The team reported three practices which they claimed 
were typical:

•	 some teachers did not set writing tasks at all. 
•	 some set writing tasks, but their correction was unsystem-

atic: once the writing was over, they asked a few students 
at random to read out their writings and offered oral 
feedback. 

•	 A few teachers not only set writing tasks but also took the 
compositions home or to the staffroom, but they did not 
seem to correct them; they simply put a tick mark in the 
margin and returned the ‘corrected’ compositions in the 
next class. 

Teacher correction thus 
appeared to be a perfunctory 
exercise. At college level, it was 
almost non-existent. we, at the 
Loyola ELT Centre, therefore, 
decided to find an alternative 
approach to the correction of 
student’s compositions that was 
both effective and viable.

Peer correction promised to offer such an alternative. 
The ELT Centre drew inspiration from the proven effective-
ness of peer work in teaching and mentoring in progressive 
educational environments, and believed that what was true 
of teaching and mentoring was likely to be true of feedback 
also. The Centre, which had successfully conducted a 
small-scale experiment in peer feedback on a pilot basis in 
2010–2011, decided to do a large-scale one to validate the 
findings of the earlier experiment.

Methodology
The experiment was conducted with the 699 students of 
stream B of the second-year general English course at 
Andhra Loyola College (ALC). These were divided into 79 
groups of eight or nine students each. seventy-nine senior 
ALC students from the English Literature and stream A sec-
tions with good English writing abilities volunteered to work 
as tutors on the project. Each tutor was allotted a group 
of eight or nine students. i trained the tutors in correction 
procedures and feedback techniques both in a workshop 
and in informal meetings. 

Towards an alternative form of 
feedback

Ramanujam 
Parthasarathy 
is Director, 
Loyola ELT 
Centre, at 
Andhra Loyola 
College, 
vijayawada, 
india.

Ramanujam Parthasarathy heads an experiment in L2 writing.

Some reminders

Looking back i can see that the preparation and planning 
for this online project should have been of a different 
nature. several problems which could have been sorted out 
easily face to face could not be done here. while reading 
one another’s drafts, we had to be extremely careful in 
the language of our feedback. it could hurt feelings, cre-
ate unintentional resentment. however, some of them did 
say that it was possible to take the feedback suggestions 
because of the ‘gentle manner’ of the coordinator and a 
‘bit of “push” helped’ when the going was tough. That 
i worked hard (most of the emails went out after 10 pm) 
made the teachers feel that they had to push themselves 
too. 

Looking back

would it have worked without the preliminary meeting? i 
do not think so. The meeting gave a face to each person. 
Even though there were emails and chat sessions, my real 
links with the teachers were the late night telephone con-
versations ranging from textbook writing to personal topics. 
These helped clarify points, generate ideas and smooth 
ruffled feathers. At the end of the project, i had earned new 
friends with a strong professional bond. one of the teach-
ers wrote to me via Facebook: ‘Heard Melodies was a tad 
stressful but quite rewarding ... i now have you as a pal on 
fb ... see?’ it was a wonderful experience and today i can say 
with confidence that i can take up further online projects. 

panisusmita@gmail.com
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During the academic year (2011–2012), the ALC English 
teachers, in consultation with the ELT Centre, set a series of 
writing tasks for the 79 student groups, which were admin-
istered by the class teachers in the regular classroom. once 
the writing tasks were completed, the class teachers handed 
them over to the 79 tutors who took two days to correct 
the compositions using the procedures and techniques 
the Project Director had taught them. Then they met their 
respective groups of students in a tutorial session (referred 
to as an ‘oral feedback session’ on the project) in which they 
explained the corrections to the students and gave them 
feedback on their compositions. The students redrafted the 
compositions in the light of the feedback and the redrafted 
compositions were also corrected by the student-teachers.

The results
Five aspects of the students’ writings (namely, content, 
organisation, language—both vocabulary and grammar—
spelling and punctuation) were assessed on a 10-point 
scale. The assessment showed that, by and large, there was 
improvement and that the improvement was incremental.

A senior lecturer from the Department of English 
re-marked a few tutor-corrected compositions from each 
group. The differences were insignificant. This negligible dif-
ference, which is likely even if the compositions are marked 

by two experienced teachers, showed 
that peer marking was almost as 
effective as teacher marking.

A questionnaire was administered 
to the students in the experiment 
to ascertain their perceptions of the 
improvement, if any, they had made 
in their writing abilities after the 
peer correction and oral feedback. 
The self-perception of the improve-
ments (to a great/some extent) was: 
90.6 per cent in content, 70.5 per 
cent in organization, 81 per cent in 

language, and 87.5 per cent in spelling and punctuation. 
while the others reported improvement only to a limited 
extent, 3–12 per cent reported no improvement at all in 
organisation and grammar.

The students who played the role of tutors reported an 
extremely positive view of the experiment: the majority (88 
per cent) said that the work did not involve any problems  
at all; 80 per cent said that they had had negligible difficulty 
in finding time for the correction and the oral feedback; 
73 per cent claimed that the experiment had demanded 
considerable preparation, thanks to which their own writ-
ing abilities and leadership skills—for example, how to 

undertake and manage responsibility—had improved.
A discussion with the class teachers revealed (a) that they 

were satisfied both with the improvements their students 
had made and the efficacy of peer correction and feedback; 
and (b) that they favoured an alternative to teacher feed-
back and were convinced that peer feedback represented 
a viable one. 

The study even seemed to suggest that peer feedback 
has at least three advantages over teacher feedback:

in a peer correction situation, the face-to-face oral 
feedback takes place in a friendly atmosphere which can 
enhance discussion, clarification and its consequent learning 
value. This is hardly likely in a teacher correction situation.

in a feedback session with student-tutors, attention can 
be paid to each student as the group is small. This is not 
possible in a teacher-conducted class of 40–60.

in a teacher correction situation, students do not write 
with freedom because they are conscious that their work 
will be read and corrected by the teacher. But, in a peer 
correction situation, the students know that their reader 
will be a peer which allows them to write with a sense of 
independence and even identity. This helps them speak in 
their own voice in their writing. As Penaflorida (2002) points 
out, when students write for their teachers, the writing 
often tends to get treated as an empty school exercise giving 
teachers what they want; when, however, students write 
for their peers, ‘they become very concerned about what 
they say and how they say it’ (Penaflorida 2002: 351). in 
other words, peer correction provides student writers with 
something writers primarily need, namely, an audience.

Conclusion
The project was undertaken to find a viable solution to a 
problem both teachers and students are facing, especially 
in countries like india: while teachers of English are find-
ing it difficult to do justice to their correction of students’ 
compositions, learners are not able to make progress in their 
writing skills with a sense of direction owing to inadequate 
feedback. The Loyola ELT Centre proposes an evidence-
based solution, namely, peer feedback and hopes that 
colleges and schools will find our model, which has been 
field-tested and found acceptable to the parties concerned, 
worth experimenting with.

partharamanujam@gmail.com

Reference
Penaflorida, A. h. 2002. ‘Non-traditional forms of assessment 

and response to student writing: A step toward learner 
autonomy’ in J. C. richards and w. A. renandya (eds.). 
Methodology in Language Teaching: An Anthology of 
Current Practice. Cambridge: Cambridge university Press.

When … students 
write for their 

peers, ‘they become 
very concerned 

about what they 
say and how they 

say it’
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1 PDF readers
•	 Adobe Acrobat reader X (windows, 

Mac, iPad)
•	 Foxit PDF reader (windows) 
•	 Foxit mobile PDF iPad Pro 
•	 Preview (Mac) 
•	 skim (Mac) 

All of the above PDF readers allow 
in-text annotation. users can highlight 
or underline text, draw freeform shapes, 
and save the changes afterward. As 
well, notes entered via keyboard can be 
inserted at any point in the document, 
and the text of these comments becomes fully searchable. 
Both Adobe and Firefox have a spell checker plugin for any 
entered text. in terms of note-making, both Foxit reader 
and skim allow the compilation and manipulation of user-
entered comments. 

2 Note-taking software
•	 Microsoft oneNote (windows: Bundled with Microsoft 

office; iPad)
•	 Evernote (windows, Mac, iPad) 

Note-taking software allows both PDF annotation and note-
making (amongst a host of other capabilities). it’s worth 
mentioning that, while note-making 
can easily be carried out by open-
ing a PDF reader and word processor 
side-by-side, these programs allow the 
user to annotate and make notes con-
veniently within the same document.

in oneNote or Evernote, the user 
can open a PDF, read and mark it, 
and then create a document linked 
to the PDF for extended note-making. 
These notes can contain text, freeform 
drawing or multimedia content. Lateral 
connections are easily integrated as 
notes can contain clickable links to 
other documents, web pages or stu-
dent notes. of interest for annotation 
is the tags feature. Notes on a PDF can 
be tagged, for example, as definitions or questions, and later 
lists of certain tags can be called up together, allowing easy 
compilation of vocabulary study lists or follow-up. As well, 
oneNote has several language tools built in: a translator, 
dictionary and spellchecker.

while Evernote is a solid tool, oneNote seems to be the 
superior program for EAP reading in terms of interface and 
the smoothness of the PDF editing process. 

Digital tools for EAP reading
Jennifer MacDonald updates the teaching of text annotation and note-making.

in many English for Academic Purposes (EAP) reading 
courses, text annotation and note-making are central 
strategies. Annotation, as described by simpson and Nist  
(1990), may take the form of highlighting or underlining key 
words or passages, and of marginal notes, including para-
phrasing or summarising, identifying examples of concepts, 
marking puzzling passages or vocabulary using symbols,  
or enumerating steps in a process. Annotation activity  
that happens outside the margins of a text, (classified 
herein as note-making) includes generating charts or other 
diagrams using the information from the passage, pre-
dicting exam or research questions (simpson and Nist  
1990), compiling lists of key terms, generating article sum-
maries and making lateral connections with other course 
readings.

in terms of benefit to students, it is ‘not necessarily the 
strategy itself, but the special elements of the strategy that 
can increase student performance and learning’, as students 
are ‘actively involved in constructing ideas and monitoring 
their own learning’ (simpson and Nist 1990: 127). Not only 
does annotation increase comprehension at the time of 
reading, it may facilitate review and subsequent use of the 
material for study or writing purposes. These are undeniably 
key competencies for successful academic readers. 

in many EAP classrooms, these skills are still taught ‘ana-
logue’—pen or highlighter in hand for text annotation, and 
a note-book page at the ready for note-making. however, 
when the students transition to their academic programmes, 
they find that journal articles and other readings are often 
delivered in PDF or other digital formats. Learners are there-
fore at risk of abandoning the techniques they have learnt, 
as they may be unfamiliar with the mechanics of performing 
them using digital technology. 

regardless of where one stands on the issue of e-reading, 
the reality is that students will encounter PDF journal articles,  
and EAP course content should reflect this by allowing 
students to practise the mechanics of annotation and  
note-making of a digital text. Mastery of traditional anno-
tation and note-making skills may take ‘more than one 
semester of instruction and practice’ (Pardini et al. 2005), 
and one would assume that the maxim of ‘practice makes 
perfect’ would apply to the mechanics of digital annotation 
as well. 

Digital tools for text annotation
The following are a few free or inexpensive tools that allow 
the digital annotation and note-making of documents in 
PDF format on the windows and Macintosh platforms, and 
the iPad tablet. (There are many tools for other operating 
systems, file formats, and different brands of tablets or 
e-readers, but they are beyond the scope of this article.) 

Jennifer 
MacDonald 
is an EAP 
instructor at 
Dalhousie 
university 
in halifax, 
Canada. 

she holds an MA in TEsoL 
from the institute of 
Education, university of 
London, and her interests 
include the use of digital 
technologies and radio as 
tools for ELT and community 
development.
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learning and teaching. They provide teachers and students 
with the opportunity to explore both the theoretical aspects 
of language and its application in ‘real-life contexts’. 

however, using visuals is not as revolutionary as it 
may seem. Pictures have always been used in the foreign 
language classroom as students only need a low level of 
linguistic foreign language proficiency in order to ‘read’ 
them. The multimedia character of the comic medium (i.e. 
the combination of text and pictures) does require some 
knowledge of the language (depending on the amount of 
text used in the comic) but allows learners to decode the lan-
guage with the help of the picture and vice versa. Not least, 
the ‘underground’ or ‘alternative’ character of comics which 
have not been particularly designed for foreign language 
learners provides teachers and learners with opportunities to 
explore language from yet another perspective. Many of the 

Comics in the classroom
Christian Ludwig strikes a blow for teaching English through graphic fiction.

‘The time has come for teachers to 
explore and use the graphic novel’ 
(schwarz 2006). graphic fiction is 
enjoying great popularity among 
teenagers and takes account of the 
increasing importance of visual lit-
eracy (Frey 2008). while they have 
long been assigned to the world 
of children who are not yet ready 
for the amazing world of literary 
classics, comics have grown up and 
started to attract an ever growing 
audience of adult readers. Many 

graphic novels are now making it into major publishing 
houses and are on best-seller lists for months. Therefore, 
graphic fiction can also play a vital role in foreign language 
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interests are learner autonomy, 
intercultural learning and literature 
in the EFL classroom with a special 
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3 Special for the iPad
The iPad’s touch screen interface allows the user to ‘write’ 
on a document, using a finger or a stylus, which for some 
may be a more natural transition to digital annotation than 
text entry via a keyboard. There are dozens of note-taking 
and PDF readers in the iTunes App store, but many of the 
note-taking apps do not support annotation of PDFs, and 
many of the PDF readers do not support hand-written notes. 
here are a few that support both:

•	 remarks 
•	 Notability 
•	 Pen for iPad 
•	 Pen and Paper 
•	 goodNotes 
•	 NoteTaker hD 

To best serve our students, we must adapt our teaching of 
a core academic skill to a new digital medium. The rise in 
popularity of digital dictionaries forced us not to abandon 
but to adapt the teaching of dictionary skills, and academic 
reading is no different.

Jennifermacdonald2@gmail.com
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Figure 1: Reproduced from http://www.madamandeve.co.za/week_of_cartns.php, with the kind permission of cartoonist and illustrator, Rico Schacherl.
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Have you thought about writing something for Voices? Is there something you feel strongly about? 
Something you would like to say or share? Everyone who has ever had an article published in our Newsletter 
started out by submitting an article for the first time and Voices is particularly interested in receiving material 
from people who are relatively new to the profession. Perhaps you have an idea but it’s not enough for an 
article? Well, brief can be just as good and often better. We are especially interested in items as short as 
400–800 words—quite long enough in many cases to make a pithy point—and shorter articles will give 
more people a chance to be heard, regardless of who, where or how well ‘qualified’ they are.

Alison Schwetlick, Editor, IATEFL Voices

Have you 
thought of 
writing for 
Voices?

characters in comics use (non-)standard features of oral and 
written language from different social and cultural contexts 
in the English-speaking world but are, at the same time, eas-
ily accessible for learners. one comic strip series well suited 
for language learning is Madam and Eve which portrays the 
daily life of Madam and her black housemaid trying to come 
to terms with post-apartheid south Africa. (see Figure 1.)

First of all, by reading and analysing the comic strip, 
learners can discover new lexis (for example, ‘to cart away’ 
or ‘giant’) and incorporate them into their existing lexicon. 
in this particular strip, general features of spoken, everyday 
discourse such as incomplete sentences (‘Don’t ask.’), con-
tractions (‘don’t’), visualised intonation (‘last’ or ‘leave’) but 
also meta-linguistic elements such as non-verbal communi-
cation can be discussed. (For these and further examples, 
see rumlich 2013.) in addition, more general grammatical 
phenomena—for example, if-clauses (‘if you cart this dead 
giant away, you can keep it’)—can be touched upon. 

of course, there are many ways of dealing with comics 
in the classroom. To mention but a few, every day/week one 
student can present his/her comic of the day/week and dis-
cuss it with the whole class. Taking this as a starting point, 
the teacher or the students can develop tasks that revolve 
around the comic strips: for instance, trying to find other 
examples of spoken language, such as the frequent use of 
idioms or proverbs, omission or language stress. however, 
comics cannot only be used for language work but also for 
discovering features immanent in the medium in general 
such as the role of the gutter (for example, aspect-to-aspect 
transition as in the strip above), onomatopoeia (‘Brrrrr’), or 
the omission of captions.

using comic strips from an African-English context opens 
up the students’ experiences of English as a global language. 
For example, in this strip the word ‘bakkie’ (south African 
word for pick-up) can be used to initiate discussions about 
the existing varieties of English. Last but not least, comics 
support and require a high degree of reader involvement 
which, through objectivation as well as subjectivation 
(McCloud 2009), provides opportunities for taking on differ-
ent viewpoints and thus learners are encouraged to change 
their perspectives by using the visuals as a stimulus. here, 
the strength of the comic is that phenotypical differences 
and commonalities as well as emotions are far more immedi-
ate than in other media such as the novel. Due to their ways 
of reconstructing multiple identities they can also be used 
for discussing other trans-phenomena such as gender (the 
construction of Madam, for example, by language and outer 
appearance in contrast to other characters). 

Finally, it is worth noticing that graphic adaptations are 

also becoming more popular and today most pieces of the 
classical canon such as shakespeare are available. These 
adaptations can be introduced before, during or after read-
ing the ‘original work’ and might be especially appreciated 
by those readers who are not used to reading a full-length 
text and thus do not read well. Although comics in general 
and graphic adaptations in particular have been considered 
harmful to children’s appreciation of ‘real’ literary texts, 
studies have shown (cf. krashen 2005) that they can be 
employed to encourage teenag-
ers to read more and to later turn 
to other media such as literature 
or film. 

Useful websites
For teachers and learners who 
want to make use of shorter 
comics or even comic strips, 
the world-wide web is an infi-
nite resource. To mention but a 
few websites, www.comics.com 
offers a collection of links to daily 
and weekly comic strips such as Calvin and Hobbs, Rose is 
Rose or Stone Soup. A similar website is www.kingfeatures.
com, offering comic strips and panels such as Grin and Bear 
It created by the cartoonist george Lichtenstein, satirising 
American politics, society and morality since 1932. younger 
learners can also create their own comics and play around 
with different characters and simple language, for example, 
on http://www.readwritethink.org.

christian.ludwig@uni-due.de
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They complained that proper audio-visual aids were not 
used in the classroom, and were of the view that a poetry 
competition/writing corner would be very effective in the 
EsL classroom. Nevertheless, most students were interested 
in only paraphrasing poems rather than writing or analysing 
them. 

keeping all of these findings in mind, it can be concluded 
that the problems that teachers face with respect to teach-
ing poetry are: lack of interest from the students, technical 
jargon, the inability to teach poetry, and hesitation due to 
English being a second language. Nevertheless, poetry can, 
for example, also be used to teach listening as it increases 
the students’ perception of intonation; to teach writing 
as students are encouraged to use their own ideas while 
keeping meter, rhyme scheme etc.; and to teach speaking. 

some suggestions in this regard, as given by Fariha haq 
(2011) and by olya Mariam (2004), are as follows:

Writing
using the deletion technique, i.e. teachers can delete a 
word, a phrase or even a few lines from the poem. This may 
seem to be related to grammar rather than a language skill 
but by using this activity the teacher will receive noticeable 
results. where words are deleted the students have to come 
up with alternative words/sentences, thus going through 
the process of brainstorming, which is essential for writing. 

Another useful activity with respect to writing poems is 
to introduce students to shorter forms of poetry, such as the 
haiku and then progress to writing longer poems. students 
can even make a brainstorming map for writing poetry. They 
can make bubbles containing the rhyme scheme they want; 
the thematic concern of the poem; keywords included in 
the poem, etc. These student poems can be displayed in 
a corner of the room which might be named ‘The Poetry 
Corner’. This will help greatly in overcoming the ‘lack of 
interest’ mentioned earlier. 

Listening
The listening skill can be enhanced by reading the poem out 
to the students in a jumbled version which they then have 
to organise. sentences can be jumbled up individually (this 
works very well if you are trying to teach parts of speech) or 
switched with each other, which will help students with the 
syntactical relations of the language. 

Another method of jumbling is related to dictation: read 
sentences out to the students, not in the sequential order 
but in a jumbled manner. The students have to write them 
down and then put them in the correct order.

Speaking
with respect to language, students could even be intro-
duced to tongue twister poems. These can be based on 

Poetry: to teach or not to teach
Olya Mariam gets the most out of poetry in the ESL classroom.

Poetry usually brings a loud ‘Aargh!’ 
from students and teachers alike, 
whether it is an EsL classroom or a 
native English classroom. students find 
it boring and teachers find it tedious. 
Nevertheless, poetry can be interesting 
and creative. 

There are various theoretical frame-
works for teaching poetry, depending 

on the goals to be achieved in your class. To name a few: 

•	 the cultural model which analyses literary texts as a means 
of learning about a different culture;

•	 the language model whereby linguistic patterns rather 
than the literary nature of the material are analysed; or

•	 the most widely used: the personal growth model which 
focuses on both the literary and linguistic aspects of the 
text. 

As teachers in an EsL classroom, we usually use the 
language model. Furthermore, we tend to focus on only 
one aspect of language at the expense of the other three. 
usually, the teaching of poetry is limited to recitation, or 
reading aloud. 

in order to determine what factors contribute to this 
narrow focus on poetry, i carried out two surveys as part 
of my dissertation (Mariam 2004). one was filled in by the 
teachers at the CArE institute (primary to secondary level); 
the other one was filled in by students at the iBL institute 
(Masters level) in Pakistan. 

The findings from the CArE institute were as follows: 

•	 Most teachers use poetry in the classroom but it is usually 
based on the reading skill; writing along with speak-
ing and listening are either overlooked or altogether 
neglected. As such, most of the teachers thought that 
poetry was useful only for introducing new vocabulary to 
the students (in other words, parts of speech, tenses and 
the thematic concerns were neglected). 

•	 Teachers follow a loose approach to writing poetry, i.e. 
students are allowed to write whatever comes to mind 
without having to focus on grammar, rhyme, vocabulary, 
etc. Most of the teachers thought that the most difficult 
aspect of teaching poetry was the technical jargon; con-
sequently the students also hesitated while writing poetry. 

•	 According to the teachers, proper emphasis is not placed 
on the creative/aesthetic aspects of poetry. 

•	 with respect to the survey carried out in the iBL institute, 
the findings were as follows:

•	 As above, the reading skill is emphasised at the expense 
of the other three skills. Most of the students conceded 
that they learned language from the poetry they were 
taught, not the socio-cultural aspect or literary terms. 

Olya Mariam has taught 
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level. she has also conducted 
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workshops and is currently 
teaching postgraduates at 
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phonemes that the students are having problems with. For 
example, in the Pakistani EsL classroom, the /v/ phoneme 
is a little problematic, thus the students were given a /v/ 
phoneme-based tongue twister poem, which they really 
enjoyed. The students can recite these tongue twister poems 
chorally or individually. Either way, the results are very good.

Reading 
This article started off with mentioning how three lan-
guage skills (namely, speaking, listening and writing) were 
neglected in the teaching through poetry to the advantage 
of the fourth, reading. Nevertheless, even while reading 
poetry we tend to focus on only its rendition, neglecting 
other techniques which could enhance the reading skill. 

while all of the activities mentioned above are related 
to the grammatical aspect of poems, the teacher can-
not completely side-line the technical characteristics of a 
poem. in other words, students should be introduced to 
some of the easier poetic devices such as rhyme scheme, 
alliteration, figurative language, etc. The aforementioned 
terms are not very complicated and they can be taught to 
young learners as well. Although it may seem as if these 
terms cannot improve the reading skill, they can. in order 

to implement the poetic jargon in a poem, the students will 
have to read it thoroughly, thus identifying these terms can 
enhance intensive reading. As mentioned earlier, students 
and teacher alike have problems with the technical jargon 
related to poetry, but it is not as difficult as it seems. The 
teacher needs to be patient with the students as well as 
familiar with the basic poetic devices.

All of the above activities will prove beneficial for stu-
dents and teachers alike. Although in our EsL classrooms 
the main difficulty is hesitation, with these techniques the 
students will be able to overcome their apprehension of a 
language which is not their own. it will help enhance their 
language skills. similarly, those teachers who feel at a loss as 
to how to teach poetry will find the aforementioned activi-
ties helpful in becoming more comfortable with it. 

have fun with poetry and help your students enjoy it!
olyamariam@gmail.com 
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ourselves, others and the world on a daily basis. 

Each day, you have a choice to make. 
•	 will you choose to embrace the shaky uncertainty, the 

inherent unpredictability and the boundless possibility 
that is woven into the very fabric of every lesson you 
teach? 

•	 Can you bear the discomfort of not knowing, of having 
a beginner’s mind, of looking a fool in front of an astute 
and curious audience? 

•	 Are you willing to give up the need to be in control? 

The path of the courageous teacher is one that embodies 
a willingness to dwell in a place of deep surrender and 
not-knowingness. what springs up from that place is simply 
astonishing.

The alternative is a shrunken, predictable career and life. 
As a teacher of English, your working environment is rich 
with cultures, beliefs, experiences, personalities and insights, 
if only you will open yourself to embrace it. bell hooks (sic) 
wrote that ‘we are not just teachers when we enter the 
classroom; we teach every moment of our lives’ (1999: 
114). As you greet each day of your precious, brief life, ask 
yourself, ‘what am i truly teaching?’

work with your fear rather than pushing against it. 
Journal, go within, meditate. Take three deep breaths. Be 
as present as you possibly can; noticing your breathing will 
help with this. you will begin to notice things in yourself 
and others that you hadn’t seen before. you will be able to 
respond rather than react.

ultimately, whether to be courageous is a decision only 
you can make, and only you will know how deeply you have 
embodied it. i invite you to come and walk awhile on the 
road less travelled. start right now by writing down, declar-
ing or even whispering something that you would love to 
do but haven’t because you’ve been too afraid. what is your 
next courageous step to be? Make a commitment to engag-
ing with your inner Teacher, and watch as your classrooms, 
and your life, change.
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(Elloa Atkinson presented on this topic at the Liverpool 
Conference. Editor)

Teaching courageously
Elloa Atkinson invites us to walk the road less travelled.

Teaching requires courage—especially 
in the beginning. Each lesson presents 
a terrifying foray into an unpredictable 
abyss, and courage (coupled of course 
with meticulous planning), accompa-
nies the new teacher every time she 
or he crosses the threshold into a 
classroom.

But if you have been teaching for 
a while, your daily landscape might be 
a lot more predictable. symptoms of 
a dearth of courage include boredom, 
repetition, irritability towards students 
or colleagues, a lack of creativity, resis-

tance to the new, defensiveness and apathy.
Before you read on, stop for a moment, take a breath 

and think about the following question: what was the last 
truly courageous moment you experienced in your class-
room? what about in your life?

Being courageous is not solely about stepping into the 
unknown or taking risks; it is also possible to have what i call 
Courageous Moments, which can appear to the rest of the 
world as if nothing is happening at all. how is this relevant 
to teaching English? well, if, teaching ‘emerges from one’s 
inwardness, for better or worse’, (Palmer 2010: 17) then we 

as teachers—people in positions 
of leadership, who can deeply 
impact learners’ self-esteem, 
self-concept and, consequently, 
their live—have a responsibility 
to investigate what is emerging 
in us and from where it could 
be emerging (stanley in Arnold 
1999: 109–24). we have come 
on in leaps and bounds in terms 
of guiding learners to become 
reflective and self-aware. Perhaps 
it is our turn now, especially since 

‘pupils feel the personal emotional structure of the teacher 
long before they feel the impact of the intellectual content 
offered by that teacher’ (Pine and Boy 1977: 3).

Learning to slow down and listen is uncomfortable. Life 
inside our minds is noisy and often fearful. it is easier to 
focus our attention outwards onto others rather than focus 
on ourselves. it takes courage and determination to take 
accountability for our thoughts and beliefs, and for how 
these affect our life outwardly. if our inwardness is a place 
unknown and unexplored, we run the risk of projecting 
outwards what is going on inside—and since most of us 
have deeply held fears about who we are, this is what we 
will be projecting. Behind the veneer of teaching English, we 
are really teaching and reinforcing what we believe about 
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of her talk. i eagerly made notes 
and circled the presentation as it 
sounded interesting. The next pre-
senter was called to the stage and 
did the same, and so it continued. 
Each presentation sounded more 
appealing than the last, and by the 
end i wanted to see them all! 

The introduction took around 
40 minutes and then we all stood 
up and wandered round the fair. 
This was the interactive part as all 
the presenters were ‘on’ at the same time. Just as with a fair, 
the bigger the crowd, the more people seemed to gather, 
jostling to hear what the presenter had to say. some pre-
senters had posters; others had brought their laptops and 
talked through short PowerPoints, some simply explained 
their projects and talked about the photos, others had short 
activities for participants to try out—such as matching words 
and definitions, placing stickers, or even playing pronuncia-
tion games. 

The range of presentations was huge—from ‘yLs and 
blogging’ to ‘implementing EsP courses in a Mexican 
public university’. whereas in the main iATEFL conference 
programme i tend to choose the young 
learner workshops and talks, in this 
setting i was exposed to topics that i 
would not normally have opted for. The 
most motivating part was the fact that 
we were able to ask questions and share 
our ideas freely with the presenter and 
fellow participants. There were small 
conversations and big discussions, all of 
them interesting. And if you weren’t interested, you just 
walked to the next presenter and listened in on what they 
were talking about. some participants had handouts, others 
didn’t. it didn’t matter—each was different and i think that 
that is perhaps what i liked best about it. 

This was my first iLF and i loved it! it was dynamic and 
slick with a truly diverse range of topics and presentation 
formats. At no time did i feel rushed and the presenters 
were incredibly patient as they repeated their thoughts 
again and again. i will certainly be putting iLF into my 
conference planner at harrogate or even ticking the box on 
the speaker form! see you there! 

Niki.joseph@gmail.com 

Fun at the fair
Niki Joseph visits the Interactive Language Fair at the Liverpool conference. 

when completing the speaker proposal form for the iATEFL 
Liverpool conference, did you tick the interactive Language 
Fair (iLF) box? i didn’t, simply because i didn’t know anything 
about it. so this year i went along to see what it was all 
about. As we queued, the organisers hurried in and out of 
the room setting up. There was a tangible feeling of antici-
pation as the doors finally opened and we rushed to get our 
seats. i discovered that many others were also at their first 
iLF and few seemed to know what was going to happen. 

But that wasn’t a bad thing. Facilitators Bethany Cagnol 
and Caroline Moore announced the opening of the fair to 
the almost full room of carefully listening participants. They 
explained the format: each of the 18 presenters would talk 
initially for about three minutes, briefly introducing them-
selves then going on to give an outline of their presentation. 
Two handouts were distributed—one with the name of the 
presenter, the title of the presentation and a space for us 
to make our notes, and the other with the presentation 
abstract that each presenter had sent in. 

And so it began! The first presenter took the stage. with 
just a single PowerPoint slide behind her, she gave us a taste 
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with jeans and multi-coloured socks, beautifully embroidered African 
dress—against the sombre backdrop of the liver bird, the Mersey and 
the futuristic conference centre.

Alison Featherstone, UK
IELTS Morgan Terry Memorial Scholarship

afeatherstone@waitrose.com 

A new understanding 
in the sessions i found important answers to the questions i’ve been 
asking myself as a teacher, and meeting teachers from all over the 
world gave me a new understanding of my job. i returned to share 
the ideas with my colleagues and make changes to my classes, which, 
hopefully, will mean that my very young students become happier, 
more autonomous learners.

Olga Gladkova, Ukraine
Cambridge English Language Assessment  

Dr Peter Hargreaves Scholarship
olga.gladkova0322@gmail.com

An overwhelming variety
i was amazed at the variety of topics. There were so many sessions 
that i sometimes felt overwhelmed. Luckily, my choices were appropri-
ate and i laughed, was inspired, found new ideas and got to know 
interesting people from all over the world. Even my decision to skip 
the tours in order to attend more sessions was the right one.

Tran Le Nghi Tran, Vietnam
Cambridge English Language Assessment Best Practice in Teacher 

Training Scholarship
tt15121980@yahoo.com 

Sharing experiences
i was amazed to see so many people. Everyone was willing to share; 
everybody was my friend! i learned that teachers around the world 
have the same problems and dilemmas as we do here in romania. 
what is more, compared to Chinese teachers, we are lucky, because 
they have 62 students in a classroom whereas we have 30. 

Nicoleta Nechita, Romania
Cambridge English Language Best Practice in  

State Education Scholarship
nechita.nicoleta@gmail.com

A knowledgeable audience
Being able to network with peers from all over the world is not some-
thing that happens every day. And being able to talk about teacher 
training to a highly knowledgeable audience was a fantastic experi-
ence—their questions and interest made my going there and sharing 
my findings absolutely worthwhile. i am definitely looking forward to 
reliving the experience next year in harrogate! 

Caterina Kruppa, Brazil
Trinity College London Teacher Trainer Scholarship

catarina.kruppa@culturainglesasp.com.br

Conference impressions from 
scholarship winners
Sharing my passion
The conference was an amazing networking opportunity. My research 
is mainly concerned with the extremely small field of pronunciation 
teaching so there is really no one to talk to in everyday life. Attending 
the conference allowed me to meet other people who share my pas-
sion. This was an extremely motivating experience and we all felt we 
got a lot of energy out of it. 

Sasha Euler, Germany
International House Brita Haycroft Better Spoken  

English Scholarship
eulers@hotmail.co.uk 

Learning is about teaching
i attended some sessions on mobile learning. Not only does the access 
to mobile devices vary between countries, so do attitudes towards 
them. For example, some specialists concentrate on their integration in 
blended learning while others focus on the iCT support of classroom-
based education. however, the main issue was the same: mLearning 
is about methods of teaching, not pure technology. 

Anna Avramenko, Russia
International House John Haycroft Classroom  

Exploration Scholarship
avram4ik@gmail.com

Inspiring
The most important thing i brought home from iATEFL was inspira-
tion: inspiration for sharing with my colleagues the useful tools and 
approaches that were presented; inspiration for creating materials for 
my students as well as creating workshops for my colleagues on how 
to improve teaching; inspiration for my own professional development 
including reading the sources and attending the webinars and courses.

Tamara Oschepkova, Russia
International House Training and Development  

Scholarship
tamararussia2003@yahoo.com

Thirsty for more
i have made new friends, met online friends in person and learnt from 
them all. Attending the iATEFL convention was not thirst-quenching 
for me; on the contrary, i feel thirstier than ever to research, write 
and contribute to the ELT field. Attending the iATEFL convention was 
energising. A big thank you to all those who made it possible for me. 

Amel Znaidi Abbes, Tunisia
IATEFL Africa Scholarship

amel_abbes@yahoo.fr

A riot of colour and pattern
Most striking was the visual element—the razzmatazz bazaar of the 
exhibition: posters, banners, flyers, freebies and thousands of books; 
the gorgeous attire of participants: elegant burka, cowboy hats, tril-
bys, a beret, a baseball cap and a fez, a royal Airforce spitfire t-shirt 
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Stepping off the stage
Many presenters talked about a paradigm shift in education where 
teachers and students have new roles. As digital technologies become 
part of our lives, teachers are less worried about what tools or apps 
to try and are more interested in using technology to help students 
become more autonomous. however, stepping off the stage to let stu-
dents be the centre of the learning experience is our biggest challenge. 

Ana Maria Menezes, Brazil
Onestopenglish Creativity in the Classroom Scholarship

anamariacult@yahoo.com.br

A huge impact 
As a first-time attendee at iATEFL and a first-time traveller to the 
uk, i found everything extremely impressive and trying out the Liv-
erpudlian accent and scouse food added flavour. i returned home 
with unforgettable memories of famous experts, the latest materials 
from the exhibition and many ideas, such as using videos with teen 
learners, that will have a huge impact on my professional work and 
development. 
 

Rachid Tagoulla, Morocco
IATEFL Africa Scholarship

rachid7tagoulla@yahoo.com

Organisation and fulfilment
My first impression was that of meticulous planning: it took less than 
five minutes to get my badge and pack from the registration desk! 
Then i noted the professional commitment of the presenters. it was 
an opportunity to interact with specialist and novice; a meeting of old 
and new; and a platform for my initiation into the digital world of ELT. 
i came home with a sense of academic fulfilment.

Partha Sarathi Misra, India
IATEFL Ray Tongue Scholarship

partha.misra@azimpremjifoundation.org

A concrete achievement
winning the scholarship was instrumental in allowing me to showcase 
an experiment on teacher training carried out at my university in the 
international forum that is iATEFL. This was a concrete achievement 
for me and my university and i was able to expand my network with 
teacher educators, some of them great names, from around the world 
and bring home beautiful memories of the interactions we had. 

Laxman Gnawali, Nepal
IATEFL Gillian Porter Ladousse Scholarship

lgnawali@gmail.com

New ideas
i was inspired to explore three areas in my teaching: Jim scrivener’s 
‘demand high’ with a new perspective on practice and feedback; 
Jamie keddie’s videotelling, combining active learning with seemingly 
passive entertainment; and using poetry in the classroom, which i 
decided to try after the Poetry reading evening event and the unfor-
gettable final plenary. Thank you iATEFL!

Wioletta Szóstak, Poland
IATEFL W R Lee Scholarship

wszostak@autograf.pl

Face to Face
No matter how extensive our PLN may be or how often we get in 
touch with colleagues in electronic forums and the social media, it is 
at the iATEFL conference that you realise they are front-line teachers 
facing problems and difficulties similar to yours. it is a unique oppor-
tunity to share and get useful feedback in an informal environment. 

Chryssanthe Sotiriou and  
Dimitrios Primalis, Greece

IATEFL Learning Technologies SIG Diana Eastment Scholarship
sassy_gr@hotmail.com
dprimalis@gmail.com
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Mike Hogan is a business 
communication and 
intercultural skills trainer, 
teacher trainer and blended 
learning specialist based in 
germany. he has written 
a number of ELT course 
books and is a BEsig online 
Team member.

it was great to be back in my photographer/
reporter role again at this year’s iATEFL Confer-
ence, which was in Liverpool this time. it has, 
as in previous years, really been a challenge to 
represent my conference highlights, as there 
were so many. so, here goes.

Pre-conference events Monday  
8 April
on Monday the sigs had their pre-conference 
events and representatives from the iATEFL 
Associates had their annual meet-up. i again 
had the privilege of sampling a number of the 
PCEs while taking photos, and started my day 
off in the Teacher Training and Education sig 
(TTEd) where Penny ur and Jeremy harmer were 
leading sessions on lesson observations. Jeremy 
stated that time is the main feature, or perhaps 
obstacle, when doing lesson observations. it’s 
not just the time for the observation itself that 
is necessary, but adequate time should be set 

aside for a pre-observation meeting with the 
observee during which a comfortable relation-
ship is established and goals are discussed. it 
is also important to do the post-observation 
in the best way possible. Jeremy reminded us 
that no one can take in lots of feedback and 
we should keep it to three things. After both 
speakers gave short input sessions, we were 
put into small groups to react to and reflect on 
what was said, and share ideas from our own 
experience. i also popped into the TD sig and 
LT sig PCEs where the participants were obvi-
ously deeply engaged.

After lunch i then went first to Learning 
Technologies sig where kristina smith was 
talking about autonomy in online and blended 
learning before going to Business English sig 
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A photo-journal by Mike Hogan

where Bethany Cagnol told us how to use Pecha 
kucha’s in the business English classroom.

in the evening, the outgoing iATEFL Presi-
dent Eric Baber and Lord Mayor of Liverpool 
Cllr sharon sullivan opened the conference and 
welcomed us all. it was a great opportunity to 
see old friends and make some new ones.

TM

English Language Courses

Albert Docks, Liverpool

Jeremy Harmer at the TTEd SIG PCE

Right: 
Bethany 

Cagnol at 
the BESIG 

PCE

Below: 
Michele 

Hunter and 
Shiela Vine 

at the BESIG 
PCE

TD SIG PCE

Associates Day

Above: Outgoing IATEFL President Eric Baber 
and Lord Mayor of Liverpool Cllr Sharon 
Sullivan. Below: Opening ceremony delegates
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Day 1 Tuesday 9 April
Although this was my third iATEFL, it was the 
first one at which i was giving presentations. 
i was very happy to see so many early risers 
for my first talk; an 8:15am session on ‘how 
to be a successful freelancer’ which looked at 
organisational issues behind freelancing as well 
as how to get and keep work. i then dashed to 
the main auditorium for the opening plenary 
talk by iATEFL patron Professor David Crystal. 
he started by quoting lyrics from well-known 
Beatles songs which contained grammatical 
inaccuracies due to syntactic blends, and then 

ask ourselves how we can get more from our 
materials and our learners.

After lunch, işıl Boy’s talk about mobile learn-
ing encouraged teachers to use online tools and 
sites to encourage ‘pull’ learning rather than 
‘pushing’ content in their direction. if people 
can learn things when they want and need to, 
she told us, it is likely to be more effective.

After that i went to a talk about using EFL as 
a tool, or even weapon, to raise social aware-
ness. Paul shaw and katie Quartano showed a 
number of activities and materials which can 
be used in the classroom to raise awareness 
of mobility disability issues by introducing the 
disability not through the topic of disability 
but through the activity, for example, playing 
basketball. Their free lesson plans and activities 
can be found on their website: www.disabled-
accessfriendly.com.
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on Tuesday evening, my first stop was the 
scholarship winner’s get-together. i then went 
to the ErF awards where Jeremy harmer did 
some readings from prize-winning ELT read-
ers with musical accompaniment from steve 
Bingham before presenting the winner with 
their awards.

Day 2 Wednesday 10 April
wednesday morning kicked off with Dr Deniz 
kurtoğlu Eken’s plenary talk on teacher motiva-
tion. After a lively warm-up, which included 
bringing me and others onto the stage, she 
told us of her research which looked at teacher 
motivation, how teachers see themselves and 
their work, and what teaching staff and those 
in academic management would like to say to 
each other. This included a useful list of teacher 
training and development ideas. 

The iATEFL AgM, held during the lunch 
break, was a good opportunity to learn more 

presented further examples taken from the 
internet. These, we were told, arise because of 
a clash in choice between formal and informal 
usage. This clash was demonstrated with the 
two sentences ‘This is the man to whom i 
was speaking’ and ‘This is the man who i was 
speaking to’, which led to the utterance, *‘This 
is the man to whom i was speaking to’. Blended 
constructions occur all the time in everyday 
language as people start a sentence and decide 
later to end it differently.

After the opening plenary i managed to 
squeeze myself a spot on the floor for Jim 
scrivener’s talk on how to ‘demand high’ 
despite being told the room was full. Being the 
iATEFL photographer does have its privileges. 
‘Demand high’ (Dh), we were told, is a meme 
based around the reflective question ‘Am i 
engaging the full potential of my students in 
class?’ Jim stated that modern language teach-
ing is not pushing students and achieving what 
it is meant to achieve and challenged us to 

My last talk of the day was one on dynamic 
ELT curriculum by willy Cardoso where he 
spoke about the balance between coursebook 
driven lessons and conversation lessons and the 
relationship between accuracy and fluency.

Willy Cardoso

Paul Shaw and Katie Quartano

David 
Crystal

Registration Jim Scrivener

Above: The IATEFL Scholarship winners get-
together. Below: Jeremy Harmer and Steve 
Bingham

The IATEFL 
Committee 

at the 
AGM
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about the association, how it’s run, and who’s 
on the committee.it also gave the members 
the opportunity to discuss recent activities and 
future plans directly with the committee. it was 
also when Eric Baber gave way to Carol read 
as the new iATEFL president, who took to using 
the gavel with great gusto.

in the afternoon, i went to sanaa khatter’s 
poster presentation on collaborative discussions 

between teachers from Egypt and yemen 
in which they debated issues on curriculum, 
exams and classroom size and their effects in 
each country.

Next on my programme was Lindsay war-
wick’s talk on flipped learning, where she spoke 
about her experiences in running courses with 
flipped elements. she suggested first watching 
instructional videos in class and directly discuss-
ing them in class. in order to help teachers 
wanting to start flipping their lessons, she rec-
ommended Ted Ed as an online source of video 
lessons and accompanying resources which can 
enable you to flip any lesson.

Day 3 Thursday 11 April 
After the plenary session, i spent the morning 
exploring the exhibition hall and finding out 
about the latest courses, learning platforms 
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New President Carol Read with the gavel

Sanaa Khatter

Lindsey Warwick

Bruna Benedetti Caltabiano

Following my interests in the business side 
of being an ELT professional, i then went to 
Bruna Benedetti Caltabiano’s talk on how 
lesson planning can help business planning. 
This very interesting and insightful talk drew 
parallels between the two: how class profiles, 
assumptions, clarity, limitations, specification 
of aims and objectives, timing and timetable 
fit; how anticipated problems and possible 
solutions, and success indicators we may be 
familiar with from lesson planning can be very 
easily mirrored to help us create business plans. 
her talk lowered the perceived barriers to ELT 
entrepreneurialism and showed the audience 
that we all have transferable skills which will be 
useful for those wishing to take the step.

in keeping with the Beatles references which 
were coming thick and fast throughout the 
week, the Macmillan Cavern Club party later 
that evening was excellent.

Felicitas van Vloten (left) and Lizzie Wojtkowska 
(right) at the Exhibition. 

Browsing books at the Exhibition

Cleve Miller and James Hoyle

Amel Znaidi Abbes & Rachid Tagoulla during 
coffee
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and software, and browsing books at stands 
that had them.

in the afternoon i gave my second talk, 
which looked at using eworkbooks to encour-
age autonomous learning on the move. Then i 
went to Pete sharma and Louis rogers’ after-
noon talk on differentiation, which looked at 
scenarios, business mazes, and virtual learning 
environments, before going to simon greenall’s 
talk on the decline and fall of the coursebook. 
he discussed the reasons why coursebooks 
are important tools for the transmission of 
curricula, not only in terms of language, but 
also other important factors such as ‘laying the 
foundations for improving overall qualities of 
people’ and cultivating talent with innovative 
and cross-cultural capabilities’ as, for example, 
stipulated in Chinese curricula. Alternatives to 
coursebooks, such as TBL, Dogme, CLiL and 
digital solutions, were also discussed, and he 
reminded us that these alternatives may be very 
good for specific sets of circumstances, but not 
all. he concluded by thinking about the chang-
ing business models in ELT publishing with the 
comment that ‘if authors are no longer offered 
royalties, and editors are losing their jobs, we 
are risking losing a level of professional expertise 
in our business’. A poignant message for us all.

Coincidentally, simon’s talk in the audito-
rium was directly followed by the great ELTJ 
debate. This year, scott Thornbury was propos-
ing the motion that published course materials 

don’t reflect the lives or needs of learners, while 
Catherine walter took the opposing position. 
Both speakers had convincing and humourous 
arguments which generated a lot of commen-
tary from the floor afterwards.

The evening’s event was the first iATEFL 
Failure Fest in which well-known faces from our 
industry were given 4 minutes and 30 secunds 
to tell the audience of the failures they’ve 
experienced in life and, if applicable, how they 
overcame them. it was a fun event and i recom-
mend watching the recording on the iATEFL 
online website

47th International Annual Conference

behind nor in the one in which they call home.
Later, rachael roberts talked about how to 

use a coursebook and engaging with emergent 
language. she used nice metaphors to demon-
strate that a syllabus should be a framework 
and not rigid, and that coursebooks should be 
used flexibly, as their authors intended.

The conference ended with the closing 
plenary by well-known poet roger Mcgough. 
This sometimes funny, sometimes sad, always 
touching recital of his poetry was the perfect 
end to a fab four days.

TM

English Language Courses

Scott Thornbury

Roger McGough

Simon Greenall The IATEFL Failure Fest with Rakesh Bahnot (pictured right)

By the way, a number of other talks, inter-
views and events were also recorded and are 
available at http://iatefl.britishcouncil.org/2013/ 

Day 4 Friday 12 April
The final day of the conference kept the standard 
high, first with plenary speaker susan Barduhn, 
whose research looked at the sense of identity 
of the expat teacher. Counting myself as part 
of this group, i enjoyed being referred to as a 
postmodern paladin, but could also identify with 
being a cultural marginal. This, we were told, 
is someone neither fully in the culture they left 

IATEFL Online

For more conference pictures, see my Flickr 
page: www.flickr.com/photos/irishmikeh/sets 
and click on iATEFL 2013. Contact: about.me/
mikehogan.
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The Fair List
At the iATEFL conference in Liverpool, in April this year, there was 
a rather special gathering one evening! About twenty people got 
together to praise people who had made it onto a list. Playful certifi-
cates were given out. Thus ‘The Fair List, uk’ was launched. so what 
is this list about? 

There are many kinds of excellence in ELT. some of these are 
rewarded. For innovation in ELT, for example, we have the ELTons. 
For those who write good books we have, the Ben warren Trust, the 
English speaking union and other awards. The Fair List celebrates 
excellence of a different kind: the achievement of gender balance in 
plenary speakers, presenters or speaker panels at ELT events, annually, 
in the uk.

on The Fair List for 2012 are the following:

•	 The iATEFL research sig for overall balance in separate events 
•	 The iATEFL Business English sig for their glasgow pre-conference 

event

we remembered several former colleagues at the Liverpool tribute ses-
sion. Donn Byrne enjoyed a long career in the British Council where 
he made major contributions to the profession through his practical 
books, and was co-founder of LEND in italy. on retirement, Donn 
devoted his time to biography and gardening. Jean Coles, known 
to many from her years as the Exhibition organiser for the iATEFL 
annual conference, was an inspiring teacher and teacher trainer and 
a wonderful mentor to those new to the profession. she always lis-
tened, was open to new ideas and had a breadth of experience about 
teaching and life which was unique, having worked in many different 
contexts worldwide and having faced many challenges in her own life. 
Colleagues and students alike held her in a special respect and she is 
greatly missed by family, friends and colleagues at uCL and Cambridge 
English. Alan Duff, brilliant linguist and teacher, was a prolific author 
of ELT materials and books on translation, fiction and poetry and a 
remarkable conversationalist. Alan died in Ljubljana in september 
2012. Daniel Fernandez, who worked at universidad Nacional del 
Litoral in santa Fe in Argentina and at the time of his death in May 
2012 was President of FAAPi, the Federation of Teachers’ Associations. 
Daniel was an exceptionally gifted and much loved teacher who led by 
example and was many years ahead of the profession in recognising 
the opportunities technology offers language learners. Lara Jones, 
originally from goosnargh near Preston in Lancashire, lived and 
worked in London as an inspirational TEFL teacher, having graduated 
from uCL with a BA (hons) in Linguistics and completed her DELTA 
with distinction in 2011, a year before her death, aged 26. she was 
a loving friend, family member, colleague and teacher, and is missed 
by all. her work and memory live on in the foundation set up in her 
name. George Kershaw died on 9 February 2013 in the united Arab 

•	 The iATEFL Leadership and Management sig for their glasgow pre-
conference event and for their Brighton event held jointly with the 
iATEFL Teacher Development sig

•	 The iATEFL Testing, Evaluation and Assessment sig also for their 
glasgow pre-conference event.

so, as you can see, the world of iATEFL special interest groups was 
well represented. stars of the show, however, were: 

The British Council for their uk seminar series which achieved 
almost exact parity between women and men speakers over a very 
busy year of events.

After celebrating the people on the list, the group stayed on to dis-
cuss why The Fair List matters, what we can do to encourage women 
to contribute more fully at plenary level and to encourage selectors to 
consider the gender balance of their events. i hope that i can come 
back to Voices soon with news of a helpful web site!

Tessa Woodward
thefairlist@vfast.co.uk

Emirates, where he had lived and worked for over thirteen years. in 
particular we thought about george’s passion for reading and the 
teaching of reading, his own writing (especially his CuP reader Nothing 
but the Truth), and his sense of humour. Dr Georgi Lozanov, a warm 
and humorous man, who died last May aged 87, listening to music he 
loved, and re-established as a figure of eminence in his native sofia. his 
early medical research on hypnosis as a means of pain control led him 
to explore the possibility of tapping the reserve powers of the mind to 
improve speed, ease, and retention in learning. suggestopedia became 
a source of inspiration for affective, holistic approaches within educa-
tion  including ELT, and there is much in his work still to be properly 
appreciated.  John Soars, co-author of ouP’s Headway, one of the 
most successful and influential ELT course books in history, and an 
inspiration to generations of teachers and students, was passionate 
about education and language teaching. he was hard-working and 
committed, driven by a need to give his best in everything he did. John 
Trim, a leading academic and teacher played a key role in establishing 
applied linguistics in the uk and profoundly influenced several gen-
erations of scholars and language teaching practitioners. in the 1960s  
he was instrumental in setting up both BAAL and AiLA. he is par-
ticularly remembered for his work with the Council of Europe, acting  
as consultant director of projects on modern languages from 1971 
until 1997. This led to the development of the Threshold Level in the 
1970s and the Common European Framework of reference (CEFr)  
in 2001. Ruth Wajnryb, the daughter of an Auschwitz survivor who 
emigrated to Australia, had a remarkable career as a teacher, mentor 
and trainer and was the author of books such as Stories—Narrative 
Activities for the Language Classroom (CuP) and Grammar Dictation 
(ouP).

ELT news

Tributes at Liverpool
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how should a teacher plan and structure the crucial opening session of 
an English language class? This was the question i asked myself when 
i resumed teaching at our school after some time away. The more i 
thought about it, the more important i felt it was so i asked colleagues in 
my teaching team and put the question to the BEsig discussion group, 
besig@yahoo groups.com. what follows are some of my own thoughts 
as well as those of colleagues and BEsig respondents. The replies of the 
discussion group are paraphrased and collated when content is similar.

No one way
i have found that there is no one 
way to approach the first ses-
sion. The nature of the course 
determines the structure of the first 
session. Thus much of the opening session 
is devoted to course syllabus and the nature 
of the exams to be taken. Furthermore we 
spend a fair bit of time trying to convince 
students that regular attendance is 
important if they are aiming for a 
good grade. Attendance is not oblig-
atory and many students feel they 
‘know English’ pretty well already. in 
addition, for the oral course we spend a lot of time creating an atmo-
sphere where often tentative and nervous students are made to feel it’s 
okay to speak English and that they will not be ridiculed if they make 
a mistake. A number of BEsig teachers made exactly the same point.

The teacher is responsible
it is with the teacher that the responsibility lies. in this respect ace 
tennis player Andre Agassi seems not far off the mark with his famous 
quote ‘image is everything’; many respondents said that the image, 
the impression teachers project in the opening session—even the way 
they dress—can greatly affect the success of that course. 
research literature supports this, suggesting 
that impressions of teachers are formed 
quickly and remain robust. Likewise 
student ratings of teachers tend to be 
decided early and remain consistent.

With humour
humour was frequently mentioned as one 
technique to relax the class and create a 
positive impression of the teacher. however, 
my own experience and that of others suggests 
that equating humour with telling a 
string of jokes can be a risky busi-
ness. Language classes increasingly 
consist of students from a variety of 
cultures and religions and have always had greatly differing personali-
ties in them. Thus jokes risk being seen as offensive to one student or 

another. This is not to say that 
a good laugh isn’t beneficial to 
class atmosphere. i have found 
the best way to get the class 
smiling is to talk about the pit-
falls i myself have got into trying 
to learning a new language and 
coping with a new culture.

Getting to know each 
other
several BEsig respondents also stressed the importance of getting to 
know something about their students in the first session as well as 
gauging their language levels. one relatively low-risk way to achieve 
both goals is to have pairs of students, preferably not friends, interview 
each other using a simple questionnaire sheet and then presenting 
their new ‘friend’ to the class or the teacher (if shyness inhibits the 
student from talking to the whole class). The sheet could contain ques-
tions about where they grew up, work experience, hobbies, interests 
and leisure activities as well as their holiday venues and longer 
stays abroad if any. My advice is to exclude questions 
on age and family. Being asked 
about your age can cause embar-
rassment especially if the person 
feels too old or too young for the 
class, while questions about family 
may be painful for students 
with a background of divorce 
and/or family breakup. 

if the class numbers are such that there is a student left over after 
pairs have been selected, that student can interview the teacher or vice 
versa. if numbers are even, the class can question the teacher in ple-
num using the questionnaire. in this way the teacher reveals as much 
about him or herself as the students do thus making them more a 
‘real person’ and less of an intimidating authority figure. As one BEsig 
member put it ‘the gist is: break the communication barrier in the first 
class by letting students realise you are not a threat to them’. During 
these first session presentations i would not correct student errors. A 
teacher from France also had what he described as a ‘ground rule’ i 
would support i.e. that students are not allowed to correct each other.

Other ideas
Another warm-up activity presented by a BEsig teacher has students 
tell three stories about themselves, one of which is wrong. The oth-
ers have to guess which one. she states ‘it’s amazing what they find 
out about each other’. And finally, for those of you looking for ideas 
for the first class with a new group of university students here is a 
very useful link: http://www.business-spotlight.de/blogs/helen-strong/
getting-to-know-you

brian.groth@bi.no
Cartoons: Mark Fletcher

Practical teaching ideas
Making a first impression: Guest contributor Brian Ibbotson Groth explores the options.

Brian Ibbotson 
Groth is an 
associate 
professor at 
the Norwegian 
school of 
Business Bi in 
oslo. here he 
teaches oral and 
written business 

English, intercultural communication 
and negotiation. 
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i am going to lead you through the opening of a short story.
Can i ask you to follow these instructions and do the tasks? 
if you are reading this with someone else, please discuss your ideas 

after each task.

 1 read these opening sentences:

 They told him he wasn’t allowed on the school premises. They 
didn’t even use the word allowed to start off with, they just said 
they thought it would be better if he didn’t come in. Better for 
everyone concerned is what they said. only that didn’t feel like an 
everyone which included him.

 2 who is ‘him’/’he’?
 3 who are ‘they’?
 4 why might he not be allowed on the school premises?
 5 read the next part:

 he wasn’ t really bothered what they thought, he said, he just 
wanted to come in and see his daughter. That’s when they actu-
ally stepped in his way and said he literally wasn’t allowed on the 
premises.

  For Christ’s sake, this was the school nativity.
  when would he get another chance to come and see his little 

girl in her first ever school nativity? Never is when. 

 6 what do you find out about the man?
 7 would you like to revise your answer to question 3 

now?
 8 read the next part:

 But the man just stood there all immovable and what 
have you, his arms folded to show just how totally 
immovable he was. said his name was Carson. Mr 
Carson. wasn’t even the headteacher or anything, 
but the other teachers were obviously all women so 
he must have been sent out to deal with the situation.

  That’s what he was now. A situation.

 9 what do you think will happen?
10 how would you feel if you were the man?
11 how would you feel if you were Mr Carson?
12 what do you think the daughter might be feeling?

i think this makes a lovely classroom discussion activity. Plenty of 
language of speculation to use (‘Perhaps he’s …’, ‘i think he might be 
…’. ‘he could possibly bev…’. ‘Maybe …’.), and interesting everyday 
situation to discuss. it comes from a six-page short story called ‘keep-
ing watch over the sheep’ from Jon Mcgregor’s recent first collection 
This Isn’t The Sort Of Thing That Happens To Someone Like You 
(2013. London: Bloomsbury). it is also wonderful writing, which draws 
us straight into the conflict situation and divides our emotions: are 
we with the father who is desperate to see his daughter, or with the 
authorities that have plainly banned him for a reason? And then you 
read the rest of the story and find out some of the answers.

Jon Mcgregor is a remark-
able writer who, as of August 
2013, will become Professor of 
Creative writing at the university 
of Nottingham. Born in Bermuda 
in 1976, he burst onto the literary 
scene in 2003 with the hugely 
innovative novel If Nobody Speaks 
Of Remarkable Things, which saw 
him as the youngest writer and 
only first novelist on the Booker 
longlist that year. The book went 
on to win the Betty Trask Prize 
and somerset Maugham Award. it is an inspirational book, which 
tells of a day in the life of a host of unnamed inhabitants of a single 
Nottingham street on a single day, leading to a chilling climax. And 
it marked him out as an exceptionally gifted writer with an individual 
perspective on things and a bent for the experimental in writing style. 
if one teaches using the novel, students can have great fun plotting a 
map of the street and the people who live at each house (‘The woman 
at number nineteen …’. ‘The man in the kitchen of number sixteen …’. 

‘inside number fifteen, the boy’s younger sister is stand-
ing very still, looking around in the cool dark silence), and 
listing what they are doing at different times’.

he has written two further astonishing novels: so 
many ways to begin (2006. London: Bloomsbury) and 
even the dogs (2010. London: Bloomsbury). The former 
examines a marriage and its attendant problems, while 
the latter charts the activities of a group of homeless 
people after the death of one of them. i won’t give more 
away, because that will spoil the books for you, especially 
with even the dogs, which takes you right until the end 
to understand what has happened. what links these and 
all Mcgregor’s writing is what has been described as his 
‘meticulous syntax’ and his ‘unflinching yet luminous’ 
prose. 

Two of Mcgregor’s other stories from the new collection were 
short-listed for the BBC National short story Awards in 2010 (If it keeps 
on raining) and 2010 (Wires). if you go to the BBC’s website: http://
www.bbc.co.uk/programmes/b014krpn and click on ‘All previous 
episodes from BBC National short story Award’ you can find and hear 
Mcgregor’s stories read, which is a very useful teaching tool, should 
you wish to work on them. (There are a host of other excellent stories 
there by other authors, too!) you can also check out his website: 
www.jonmcgregor.com.

i sincerely hope you will look into Jon Mcgregor’s remarkable writ-
ing and find as much pleasure as i have in it.

happy reading! 
futured@hu.inter.net

The literature column
David A. Hill speaks of a remarkable writer.

David A. Hill 
is a freelance 
consultant 
in English 
language 
and literature 
working out 
of Budapest. 
Coordinator 
of the LMCs 

sig, he is the author of many 
books for students and teachers in 
various educational sectors, as well 
as original and adapted readers, 
and four collections of poetry.

It is also 
wonderful 

writing, which 
draws us 

straight into 
the conflict 

situation and 
divides our 
emotions



26  IATEFL Voices 233



Inside IATEFL

IATEFL Voices 233  27

July–August 2013 Issue 233

The Pronunciation SIG
visitors to Liverpool were struck by the rather 
specific Liverpool accent, so it was fitting that 
our PCE covered English as a Lingua Franca 
(ELF), an approach very concerned with lan-
guage variety and the (often dubious) status of 
standards and norms. we were lucky to have 
robin walker, an expert in the field, coordinat-
ing the PCE and managing to make it relevant 
to a mixed but appreciative audience. robin 
was ably supported by grzegorz spievak and 
Mark hancock. grzegorz skillfully guided par-
ticipants in mapping ELF principles onto their 
own first language phonological features while 
Mark drew on his experience as an author to 
show how ELF could be accommodated in 
pronunciation materials. 

 The momentum carried on into the Pronsig 
day, which was a veritable pronunciation fest. 
of special mention is sascha Euler, winner of the 
international house Brita haycraft Better spoken 
English scholarship. sascha made a thoughtful 
and lucid presentation of problems and strate-
gies in teaching connected speech. There was 
plenty more of this throughout the conference. 
in fact, i can’t remember an iATEFL where there 
have been so many pronunciation slots in the 
programme. if you thought pronunciation was 
out of fashion, you’d better think again!

Wayne Rimmer, Coordinator
pronsig@iatefl.org

The Business English SIG
BESIG PCE, Monday 8 April 2013

The BEsig PCE, sponsored by Cambridge Eng-
lish Language Assessment, focused on methods 
and ideas to ensure success in and out of the 
classroom. Claire hart detailed how teachers can 
use technology to become more efficient and 
effective. Marjorie rosenberg demonstrated an 
NLP model geared to promote creativity. Akos 
gerold encouraged teachers to look into online 
development and Bethany Cagnol gave a talk 
on using Pecha kuchas in class. The fun and 
productive day ended with a lively Q&A session 
between the audience and the speakers, who 
all hail from the BEsig Committee. 

BESIG Day, Tuesday 9 April 2013

The day featured workshops and talks on a 
wide range of topics including three on the 
‘BriCs’. Candy van olst began by talking about 
unplugged teaching and the materials-light 
approach in the business English classroom. 

Focus on the SIGS

Eduardo santos provided insights into the Eng-
lish language learning market in Brazil. Andy 
Johnson took us through specially-constructed 
lessons with narrative paths incorporating neces-
sary business skills. Ed Pegg detailed techniques 
managers use to be assertive but respectful. 
Tatiana Tolstova from russia described the 
advantages of using corpora in her work as 
well as her research. Barry Tomalin addressed 
the importance of teaching students how to 
make conference calls. Finally, Atul sharma, 
BEsig facilitator’s scholarship winner from india 
pointed out differences between what trainers 
feel their students need and what businesses 
actually want. The day finished with the open 
Forum and mingling over refreshments spon-
sored by Cambridge university Press.

Marjorie Rosenberg, Coordinator
Kristen Acquaviva, Editorial Team Member

besig@iatefl.org

The Global Issues SIG
Not having attended a gisig event before, i 
was drawn to the theme of the sig’s PCE and 
to its curious title of ‘unlearning learnt help-
lessness’. This is the concept that we are not 
born helpless—rather, we learn our helpless-
ness through parental, societal and educational 
conditioning; once we recognise this, we can 
take action to ‘unlearn’ it. Although it would 
have been naïve of me to assume that i would 
leave this event with the ability to change the 
world through my teaching, i believe that i 
did leave with some idea of how to ‘shake off 
learnt helplessness and to start believing that 
[i and my students] can make a difference’, as 
was promised in the event brief.

From the first ‘getting to know you’ activi-
ties it was clear that this event would be very 
much one of open dialogue and sharing for 

BESIG Panel, 
from left 
to right, 
Claire Hart, 
Marjorie 
Rosenberg, 
Bethany 
Cagnol, 
Akos Gerold

GISIG getting to know each other
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the approximately 40 participants from 22 dif-
ferent countries. For a full report, please go to 
our website at : http://gisig.iatefl.org.

Facilitators/presenters of the day were: Mar-
git szesztay, Jim scrivener, Adrian underhill, 
Paul shaw and David Crystal

Helen Strong, Participant
gisig@iatefl.org 

The Learning Technologies SIG 
The Learning Technologies sig had a ‘good 
conference’ and is sure that everyone inter-
ested in learning technologies did as well. This 
year our PCE, entitled ‘Technology and learner 
autonomy’, was well attended and our four 
speakers—huw Jarvis, Paul Braddock, kristina 
smith and Joe Dale—gave our audience plenty 
of food for thought. Deborah healey, our 
guest from TEsoL’s sister sig, the CALL-is, 
joined the speakers for the final panel. Building 
on the experience of running regular webinars 
during the year, we ambitiously ‘live streamed’, 
i.e. broadcast online the full PCE as well. Fifty 
people from around the world, who couldn’t 
be present at the conference, followed the 
PCE actively online. our sig day provided 
strong talks including a focus on this year’s 
hot topic of ‘flipping the classroom’. we were 
also very happy to host our scholarship winners 
Chryssantthe sotiriou and Dimitrios Primalis. All 
the talks were recorded and will be available 
to members only on the LTsig website. At a 
lively open Forum, the sig said goodbye to 
longstanding members graham stanley, who is 
stepping down as Co-Coordinator, and former 
Coordinator sophie ioannou georgiou. Nicky 
hockly joins Paul sweeney as Co-Coordinator.

Paul Sweeney, Co-Coordinator
ltsig@iatefl.org

The ESOL SIG
our PCE focused on ‘good practice in Es(o)L 
teaching’. over 40 delegates from around the 
world listened to and engaged with experts 
on a range of topics. These included the way 
language research in the classroom can inform 
teaching, how language mapping can be used 
to build learners’ confidence both within and 
outside the classroom and how to encourage 
reading with Quick reads. The sensitive areas of 
trauma and learning in the EsoL classroom, and 
the use of coping strategies were discussed. The 
emotional support that is provided to language 
learners by EsoL teachers was a cause for 
concern both for those providing the support 
as well as for those in need of it. we were also 
made aware of the many problems encoun-
tered by refugees learning English in sudan and 
the plight of English language teachers and 
their training needs was highlighted.

on a lighter note, we saw film projects 
conducted by EsoL students in shetland 
and listened to the personal experiences of 
an EsoL teacher who travels from farm to 
farm teaching seasonal workers. innovative 
out-of-the-classroom projects, which help to 
accelerate learners’ integration into their local 
and wider community were also presented 
in order to encourage and inspire similar 
projects to be undertaken elsewhere. Details 
of many of the presentations can be found 

on our website: http://esolsig.wordpress.com/
liverpool-pce-2013/

sadly, Elaine williamson has stepped down 
as joint coordinator. i would like to thank 
Elaine for her tireless engagement on behalf 
of the EsoL sig for the last two years. This 
year was the best PCE that we have ever had 
and Elaine is owed great thanks for her part in 
organising it all.

Caroline Okerika, Coordinator
esolsig@iatefl.org

The Learner Autonomy SIG 
This year’s LAsig PCE focused on how tech-
nology tools can support the development 
of learner autonomy. with a combination of 
keynotes, talks, interactive poster presenta-
tions and group discussions, participants were 
intensively involved in the programme. The 
two keynotes, by David Little, ireland, and Jo 
Mynard, Japan, provided the theoretical frame-
work for using technology in autonomous 
learning environments. however, the individual 
inputs including the poster presentations not 
only focused on tools which can be used 
but also made impressively clear that using 
technology is connected with and influenced 
by a number of factors. The day was rounded 
off by a plenary discussion in which we dis-
cussed the future of technological learning 
tools and how they will influence learning in 

GISIG—An awareness-raising role play

ESOL Committee 
from left 
Genevieve 
White, Elaine 
Williamson, 
Malu 
Sciamarelli, 
Caroline 
Okerika, Janet 
Golding. ESOL 
photographs by 
Mike Harrison

ESOL Interaction at the PCE.
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the future—inside and outside the classroom. 
we all learnt a lot but we have also grown 
together as a group who will definitely keep in 
touch—online and offline!

Feedback from participants: 
•	 ‘Could we have an online forum to discuss 

some of the issues?’
•	 ‘very well organised.’
•	 ‘Nice atmosphere (good size of group /

audience).’
•	 ‘interesting talks …’
•	 ‘good variety of program: talks, posters, 

discussions.’
•	 ‘The posters were quite good.’
•	 ‘Nice variety of presentations.’

Christian Ludwig, Webmaster
on behalf of the LAsig committee

lasig@iatefl.org

The Leadership and Management 
SIG
The Leadership and Management (LAM) sig 
had an active and successful conference in 
Liverpool 2013. The PCE was well attended, 
by 68 participants. The speakers were Loraine 
kennedy, Fiona Dunlop and Josh round. The 
programme provided an overview of CPD then 
looked at CPD from a teacher’s and a manager’s 
perspective, finishing with a panel discussion. 
Feedback from participants was excellent.

The sig Day was also well attended and 
included talks on moving into management, 
improving schools, evaluating schools and 
teachers, delegating and creating a success-
ful staffroom culture. The open Forum was 
attended by 30 people and although only 20 
minutes long, the activities of the sig during 
the last year and plans for next year were aired 
and discussed; a follow-up email was sent to 
all attendees. we hope many of those who 
attended the sig’s events in Liverpool will now 
join the sig, if they aren’t already members, 
and play an active part in future sig activities.

This year’s scholarship winner, yasemin 
kırkgöz, attended the open Forum and met 
the committee and others. yasemin’s talk 
on the Friday, which she will write up for 
the newsletter, was very well-delivered, and 
gave clear guidelines for involving teachers in 
curriculum innovation. The PCE next year in 
harrogate will be on aspects of the role of an 
academic manager, and we are sure that the 
sig Day will be as varied and stimulating as this 
year’s day was.

Jenny Johnson, Coordinator
lamsig@iatefl.org

The English for Special Purposes 
SIG
The theme of the PCE was ‘state-of-the-art EsP 
and what transpires from beyond the multi-
layered world of acronyms and abbreviations’, 
which created an opportunity to share current 
developments in EsP from around the world. 
There were 12 presentations from Afghanistan, 
Austria, Canada, ivory Coast, New Zealand, 
Nigeria, russia, south Africa, Turkey, the uk, 
and the usA which highlighted successes and 
challenges in the field of EsP in different parts 
of the world. Thanks go to our sponsors, gar-
net Education, Cambridge university Press ELT, 
helbling Languages, Collins ELT, richmond ELT 
and Target English. 

The EsP sig Day hosted a range of speak-
ers from those who were well-established 
to relative newcomers to the field. There 
were seven speakers representing Ethiopia, 
india, israel, Turkey and the uk. in addition 
to common topics such as academic writing, 
talks dealt with emerging areas such as social 
media, peace-keeping and training EAP tutors. 
The open Forum provided an opportunity to 
discuss the future of the sig and issues such 
as the benefits of becoming a sig member and 
running webinars. Another key feature was the 
presence of a representative (kristin Ekkens, 
Chair Elect) from TEsoL EsP-is as part of the 
speaker exchange programme sponsored by 
the British Council and Michael Carrier. 

Ayşen Güven and Prithvi Shrestha, 
Joint-Coordinators

 espsig.iatefl.org

The Research SIG
Around 50 people attended our PCE on 
‘researching professional talk’, led by steve 
walsh and steve Mann. No less than three 
research sig members were awarded scholar-
ships to attend, and this year we additionally 
instituted a fee waiver for the winners of the 
John haycraft international house Classroom 
Exploration scholarship. we started a Face-

book page for reporting to members unable 
to attend the conference—https://www.face-
book.com/groups/iateflresig/. Please check it 
out if you’d like to find out more. our research 
sig Day and open Forum also generated 
a lot of excitement. we have a refreshed 
and expanded committee (see back pages of 
Voices) and we are already looking forward to 
our PCE on 1 April 2014 in harrogate: ‘Teach-
ers research!’, a day dedicated to research by 
teachers for teachers, with supportive insights 
from Dick Allwright, Anne Burns and David 
Nunan. Please contact me if you are interested 
in presenting on your own teacher-research.

Richard Smith, Coordinator
resig@iatefl.org

The Materials Writing SIG
MaWSIG launches at IATEFL 2013

Mawsig, the new Materials writing sig for 
all those engaged in creating content, was 
launched at iATEFL Liverpool 2013 with a very 
informal drinks gathering of over a hundred 
interested iATEFL members. There was a lot of 
buzz around the bar—clearly this is a hot topic, 
for all sorts of reasons.

Mawsig has three guiding aims:

•	 to encourage greater expertise and pro-
fessionalism in the creation of teaching 
material;

•	 to offer new opportunities for professional 
development to iATEFL members;

•	 though publisher-agnostic, to offer further 
bridge-building opportunities between pub-
lishers and iATEFL members. 

Maw sig will share and promote best 
practice among authors and materials writ-
ers, encourage new authors, and disseminate 
information regarding professional writing 
opportunities among members. 

key activities will include:

•	 creation and launch of a writers’ forum;
•	 three e-newsletters a year;
•	 the organisation of ‘writers workshops’ and 

other events, including a PCE at iATEFL 
2014 and full-day conference in the uk and 
overseas.
The very first Mawsig event—and all-day 

conference—will take place in London this 
autumn and will focus on writing for Digital, 
venue TBC. To register your initial interest just 
mail us at Mawsig@outlook.com. The appoint-
ments of two key roles within the sig—that 
of Publications Co-ordinator and Events Co-
ordinator—will be announced shortly. 

Nick Robinson and Byron Russell
Joint Coordinators
mawsig@iatefl.org

LAMSIG PCE Presenters Fiona Dunlop, Loraine 
Kennedy and Josh Round
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From the Associates 
IATEFL’s Associates Representative, Les Kirkham, brings news from 
the Associates.

Les kirkham, Associates 
representative

Everyone attending this year’s iATEFL Annual 
Conference in Liverpool will have been reflect-
ing on that very popular event ever since. The 
Associates are no different and will have taken 
away from Associates Day (A-Day) a lot of 
stimulating ideas and avenues of opportunity 
to discuss with their colleagues in their home 
association. Many thanks to everyone who 
contributed in any way, including simply by 
their presence. There was a good buzz about 
the day, and we had over 80 people attending 
from over 40 of our Associate organisations. 
There was plenty of time for networking as 
well as the plenary talks, so it was a great way 
to start the conference by meeting new friends 

The Sub-Saharan Africa 
English Teachers’ Associations 
Symposium, Dakar, Ndiambour 
Hotel, 20–22February 2013

and old. A distinctive feature of the day was 
that over half the attendees were at an iATEFL 
A-Day for the first time. we will be considering 
some of the topics discussed at A-Day in the 
course of the next few issues of voices, so 
look out especially for items about the wMs, 
regional events and (yes, even now) plans 
for A-Day in harrogate next year. During the 
main conference, the Associates stand in the 
Exhibition was staffed by volunteers from our 
Associate organisations and enabled us to field 
and answer many queries about Associate sta-
tus, as well as showing on our world map the 
distribution and scale 
of our links with sister 
organisations around the 
world.

Back in February 
this year there was a  
significant regional 
event held in senegal, 
arising from which, inci-
dentally, iATEFL has 
been able to sign Asso-
ciate agreements with 

more African TAs, 
bringing our total 
number of Associ-
ates to a record 
115. Latsouck gueye has sent us a full report on 
proceedings there. our other main item is from 
TEsoL Arabia, in which Jamie MacDonald as out-
going President outlines progress made by that  
Associate in the past year. other Associ-
ates may like to see how closely the TEsoL 
Arabia experience matches theirs. Are we all 
experiencing similar issues, or are we very  
different?

Latsouck Gueye, sELTA coordinator, English 
Language Teacher at ibou Diallo high school 
of sedhiou, and member of the National 
Commission of English. Mr gueye has been 
teaching for 14 years. he is a member of 
three different sigs in iATEFL: LAsig, TEA sig, 
and TTed sig.

The sub-saharan Africa English Teachers’ 
Associations symposium was held in Dakar, 
a lovely city where you can enjoy the senega-
lese ‘Teranga’ (hospitality).

The event was jointly initiated by the 
British Council and the American Embassy 
via the regional English Language office. 

Correction
Please note that the list of participants in the 
iNgED regional TAs meeting reported in the 
last issue should have read as follows:

AZETA – ragsana Mammadova 
BETA – sylvia velikova 
ELTA – sphresa Delija 
ELTAM - Elizabeta iceva hristovska 
iATEFL huNgAry – Frank Presscott 
iATEFL ukrAiNE – svitlana Andryeyanova 
iATEFL PoLAND – Marta Bujakowska 
rATE – ovidiu Aniculaese 
TEsoL grEECE – Dimitris Primalis

Facilitators Brock Brady, george Pickering  
and Mawa samb came respectively from TEsoL 
international (usA), iATEFL (uk), and ATEs 
(senegal). Teachers’ Associations from thirteen 
countries took part in this sub-regional event: 
BNTA from Benin, BETA from Burkina Faso, 
CAMELTA from Cameroon, NETA from Cape 
verde, FPACi from Côte d’ivoire, gATE from 
gabon, MATE from Mali, META from Maurita-
nia, sNELTA from Niger, sELTA from sédhiou 
senegal, ATEs from senegal, TETo from Togo, 
and sierra Leone as guest observers.

The ceremony was opened on 20 February 
2013 with speeches from Mr Eric Lawrie, Direc-
tor of British Council senegal and Francophone 
west Africa, Mr John sylver regional English 
Language officer at the American Embassy in 
Dakar, senegal, and Mrs Ngouye sall Bbaye, 
who, on behalf of the senegalese Ministry of 
Education, declared the symposium open. 

Just as there was plenty of variety in the 
structure of the presentations, there was also 
a healthy mix of topics discussed through the 
always reshuffled groupwork. The main aims 
of this symposium were amongst others, to 
help English Teachers’ Associations to take 
the next steps in their own development, to 
assist them to create sustainable branches, 
to help improve the planning, organising 
and promotion of their events, to identify 
and share best practices in the Africa region, 
to provide an opportunity for networking 
between ETAs in the region, and to provide 
a springboard for post-seminar co-operation 
between ETAs. 

The symposium was filled with friendliness 
and enthusiasm. Everyone seemed to enjoy 
talking to each other and sharing expertise 
and know-how, and the atmosphere was 
smooth and enjoyable. 

At the Associates 
stand in Liverpool
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The symposium ended with a very rich 
closing ceremony at the Pullman hotel led 
by Mr Eric Lawrie, Mr John sylver, Mr John 
Marshall, the uk Ambassador in Dakar, Mr 
robert yamate, the us Embassy Attaché and 
Madame Aissatou Diop, representative of the 
Ministry of Education. All the 26 participants 
received certificates of participation.

sELTA was represented by Mr Massiga 
seck and myself, Latsouck gueye. i was actu-
ally so impressed with the whole symposium 
that i’d like to acknowledge that i learnt a lot 
from the very fruitful and invaluable interac-
tions with colleagues from different parts of 
the world. 

i would like to seize this opportunity to 
very much thank these treasure troves of ELT, 
the British Council and the regional English 
Language office at the American Embassy in 
Dakar for associating our fledgling association 
sELTA with this very important gathering. 
i find it very rewarding, too, as it helped 
us develop and grow, both personally and 
professionally. 

TESOL Arabia: Annual Review
James McDonald has been a member of 
the TEsoL Arabia Executive Council since 
2007 serving as Executive secretary, Executive 
Treasurer, vice President, and President of the 
organisation for the 2012/13 academic year. 
he has been an overseas educator for over 
twenty years in the Middle East and south 
America and is currently the Men’s Program 
supervisor of Zayed university’s Academic 
Bridge Program in Dubai, uAE.

The TEsoL Arabia team has accomplished 
a great deal over the past year. we have 
rebranded the association, begun an aggres-
sive marketing campaign, updated our 
communication platform for the organisation, 
developed our social media profile and held a 
multitude of chapter and sig events that have 
significantly impacted professional develop-
ment in the uAE and in the region. All of 
which have been accomplished by our most 
valuable asset: the people in our organisation 
who have given their time and effort in the 
name of sincere and selfless volunteerism. 

Governance review
one important task we have started is a review 
of governing documents of TEsoL Arabia. it is 
important for an organisation to periodically 
reflect and modify its governance and we are 
currently in the process of doing so. A com-
mittee has been formed to formally review 
our standing rules, Bylaws, sig and Chapter 

guidelines and the descriptions of positions for 
the Executive Council. when these documents 
were authored eight years ago, TA had a dif-
ferent profile as an organisation and we have 
grown. it is time, as we approach our twentieth 
anniversary, to look at these guidelines and 
revise them to reflect our organisation now in 
2013. it indicates to our membership and other 
external agencies that we are evaluating and 
adjusting leadership to meet the needs of the 
association and the community we serve. The 
objective is to have this work completed before 
the May meeting of the Executive Council. 
These amendments will be voted on by the 
Executive Council and reviewed by an external 
group to ensure that the decisions on the 
changes are completely objective and that our 
procedures reflect best practices.

Executive Council nominations
The nomination process for our 2012–2013 
elections closed on 1 February and i was very 
happy to see that there was strong interest 
from the membership about stepping into 
leadership roles on the Executive Council. vot-
ing closed on 28 February and i am pleased to 
see the following new members of the Council: 

•	 vice President (President-Elect): Melanie 
gobert

•	 Publications Coordinator (Conference Pro-
ceedings): Peter McLaren

•	 Executive Treasurer: sufian Abu rmalieh
•	 Executive secretary: Cynthia weston
•	 Dubai Chapter representative: Naziha Ali
•	 Al Ain Chapter representative: ian Taylor
•	 Eastern region Chapter representative: sally 

McQuinn

we are still looking for acting represen-
tatives to restart the ras Al khaimah and 
western region Chapters as well as an ‘acting’ 
Member-At-Large. it is a wonderful opportu-
nity to get involved with TEsoL Arabia. 

Annual Conference
with our annual conference just over, i am 
happy to say it was a huge success. we had 
over 1600 participants, a very successful pre-
conference series, nine plenary and feature 
speakers and almost 200 concurrent sessions. 
Notably, this year we had a record 455 pro-
posals submitted and accepted 184 for the 
conference. i would like to take the opportu-
nity to thank Les kirkham and sandra oddy 
for the months of hard work they have put 
into this year’s conference. i would also like 
to thank committee members Beth wiens, 
Trace Manuel, Melanie gobert, Maria Brown, 
rehab rajab, Christine Coombe, Tandy Bailey, 
konrad Cedro, sufian Abu rmaileh, racquel 
warner, and Paul sirban for all of their efforts 
on this year’s event. Many of these committee 
members have been responsible for making 
our conferences a success for years. Their 
generous volunteerism has paved the way for 
TEsoL Arabia to become the meaningful and 
effective organisation it is today and we are 
grateful for that.

At the Conference i became ‘Past Presi-
dent’ of TEsoL Arabia so, i would like to 
express thanks for the opportunity and privi-
lege to serve the organisation. i have learnt 
so much about the governance of the affiliate 
and the challenges of leading a very unique 
group of dedicated professionals. i have been 
very lucky to have a supportive, hard-working 
team on the Executive Council, in the Chap-
ters and in the sigs and i would like to thank 
them and their committees for making it such 
a productive and seamless year. i know i am 
leaving TEsoL Arabia in good hands with the 
in-coming president rehab rajab. she has 
been instrumental in many of the positive 
changes that have occurred this year and i 
know, under her guidance and leadership, the 
best is yet to come. i wish her the best of luck.

Sub-Saharan 
Regional 
Symposium
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Coming events
2013

July
5–7 UK

NATECLA National Conference 2013, 
Sheffield
For further details see http://www.natecla.
org.uk/event/665/NATECLA-National-
Conference-2013 
Email: info@natecla.org.uk

9–10  Israel 
ETAI Annual National Conference 
‘Language begins with listening’
Contact: etai.conferences@gmail.com
visit: www.etai.org.il

18–20  India
The 8th International and 44th 
Annual ELTAI Conference, Chennai.
‘21st Century Learner: Learning styles and 
Learning strategies’.
submission deadline: May 15. 
Contact: eltai_india@yahoo.co.in or visit
www.eltai.in; www.eltaiconferences.com 

August
3–4 USA

IATEFL TTEdSIG Event, New York
‘Model and practices in teacher preparation: 
teaching and learning converged’
Book online at www.iatefl.org

22–23  Haiti
MATE-TESOL 9th Annual National 
Conference 2013, Port-au-Prince
‘Teaching English as a global Language: 
Contraints and successes’
submission deadline: 10 May. 2013
Contact: vilmenay.jeanfrancois@gmail.com

September
26–28  Argentina

38th FAAPI Conference, Buenos Aires
roots and routes in language education: how 
do languages, cultures and identities interact 
in 21th century classrooms?
visit: www.apiba.org.ar/faapi2013

Submissions for the calendar are welcome and should 
be sent to glenda@iatefl.org and copied to the Editor 
at editor@iatefl.org. It is helpful to follow the format 
in the calendar above, and also to include submission 
deadlines for papers for potential presenters. So that 
we receive your announcements in time, please check 
Voices (p.1) for the copy deadline and the publication 
month of each issue. 

Don’t forget

2–5 April 2014

48th Annual International  
IATEFL Conference  

and Exhibition 
1 April 2014

15 Pre-conference events

Harrogate, UK
See www.iatefl.org for more information and 

important deadlines

The most up to date version of the calendar can be 
found on our website, 

http://www.iatefl.org/events/

27–28  Albania 
ELTA Regional Conference, Lezha
‘Teaching & Learning English in the New 
world’ 
Application deadline: 31st July
Contact eltaalb@gmail.com or visit
www.eltaal.org

27–28 Germany
IATEFL LASIG event, Hanover
‘Learner autonomy in second language 
pedagogy and research – challenges and 
issues’
visit: iatefl.org/events

27-29 Poland
IATEFL Poland Conference, Łodź
‘A holistic approach to learning and teaching’
Coordinator: conference2013@iatefl.org.pl
Link: www.iatefl.org.pl

October
4–6  Turkey 

16th INGED International ELT 
Conference, Izmir 
‘By word of Mouth: Embracing inspiring 
Practices’ 
Proposal submission deadline; 26 April 2013 
visit: inged.org.tr 
Contact; nazlidemirbas_06@hotmail.com 

11–12 Lithuania
Joint IATEFL LMCS SIG/LAKMA 
Conference, Vilnius
‘intercultural Competences in the global 
village’
submission deadline: 1st May 2013
Contact David A. hill: futured@hu.inter.net

12–13 Korea
Korea TESOL 21st Annual 
International Conference
‘Exploring the road less travelled from 
practice to theory’
Coordinator: koTEsoL chosunu@yahoo.com
Link: koreatesol.org/iC2013

24–27 Mexico
ANUPI 11th Annual International 
Conference, Oaxaca
‘Bilding bridges; linking research and practice
Coordinator: ANuPi
Link: www.anupi.org.mx

25–28 Japan
JALT 39th Annual International 
Conference, Kobe 
‘Language Teaching and Learning’ 
submission deadline: April 21, 2013 
Event coordinator: program@jalt.org 
website: http://jalt.org/conference

November
8–10 Czech Republic

IATEFL BESIG Event, Prague
15–16  Albania

ELTA Regional Conference, Berat
‘English Language and the Community’ 
Application deadline: 30th september 2013
Contact eltaalb@gmail.com or visit
www.eltaal.org

22–24  France
TESOL France’s 32nd Annual 
Conference, Paris
Plenary speakers: scott Thornbury &  
sue Palmer 
Coordinator: Debbie west 
Link: www.tesol-france.org

2014

February
7–8  Albania

ELTA Regional Conference, Elbasan 
‘Empowering the English Language 
Classroom’ 
Application deadline: 30th December 30, 
2013)
Contact eltaalb@gmail.com or visit
www.eltaal.org

Publications received 
The Editor has received copies of the following publications: 

SIG Publications
•	ELT research, rEsig Newsletter, spring 2013, issue 28 (issN: 2304-2591)
•	EsPsig e-journal winter-spring 2013, issue 41 (issN: 1754-6850)
•	independence, LAsig Newsletter, spring 2013, issue 57 (issN: 

1026-4329)
•	Leadership and Management Newsletter, April 2013, issue 44 (issN: 

2079-0414)
•	TEAssig Newsletter, March 2013, issue 53 (issN: 1814-697X)
•	TDsig Newsletter, spring 2013, issue 68 (issN: 1026-4361)
•	speak out! Pronsig Newsletter, February 2013, issue 48 (issN: 

1026-4345)
•	C&Ts, yLTsig Newsletter, spring 2013 (issN: 2073-5774)
•	global issues e-newsletter, issue 30 (issN:1026-4310)

Associates Publications
•	ELTAs e-News, stuttgart, germany, spring 2013 (No issN)
•	ETAs Journal, switzerland, spring 2013, volume 30/2 (issN: 1660-6507)

Publications from 
Teachers’ Associations 
or special interest 
groups received will 
be acknowledged 
in this column and 
should be sent to 
the Editor at Po Box 
3182, Pewsey, sN9 
5wJ, united kingdom. 

Please send only 
items published 
wholly or partly in 
English, which should 
be received by the 
deadlines detailed on 
the contents page of 
this issue. 

All further enquiries to 
editor@iatefl.org



Inside IATEFL

34  IATEFL Voices 233

Newsletter Editor: Julia waldner 
julia.waldner@besig.org

Events Coordinators: Cornelia kreis-Meyer 
cornelia.kreis-meyer@besig.org and 
Andrzej stesik andrzej.stesik@besig.org 

Treasurer: Bethany Cagnol 
bethany.cagnol@besig.org

Development Coordinator: Akos gerold akos.
gerold@besig.org

Website Coordinator & BESIG Online Team 
Coordinator: Claire hart claire.hart@besig.org

BESIG Online Team: Justine Arena 
justine.arena@besig.org; Matt halsdorff 
matt.halsdorff@besig.org; Michelle hunter 
michelle.hunter@besig.org; Pete rutherford 
pete.rutherford@besig.org; Mercedes viola 
mercedes.viola@besig.org

BESIG Editorial Team: roy Bicknell 
roy.bicknell@besig.org; kristen Acquaviva 
kristen.acquaviva@besig.org; vicky Loras 
vicky.loras@besig.org and Lynn Nikkanen 
lynn.nikkanen@besig.org

English for Specific Purposes (ESP)
http://espsig.iatefl.org/
Joint Coordinators: Aysen guven and Prithvi 

shrestha espsig@iatefl.org
Journal Editor-in-Chief (Professional and 

Academic English): Mark krzanowski 
markkski2@gmail.com

Assistant Editors: Andy gillett  
andy@andygillett.co.uk; Bernard Nchindila 
nchinbm@unisa.ac.za; Nadezhda yakovchuk 
n.yakovchuk@hotmail.co.uk

Editorial Advisers: ruth Breeze  
rbreeze@unav.es and Modupe Alimi 
ALiMiMM@mopipi.ub.bw

Membership Secretary: Jeremy Day 
jday@poczta.onet.pl

Web Manager: semih irfaner 
irfaner@bilkent.edu.tr

ESP Reporters: Tawanda Nhire Nelson Antonio 
tawandanel@yahoo.com.br and Marcos koffi 
Ngoran ngoran.marcos@yahoo.com

Members-at-Large: kevin knight  
krknight1@hotmail.com, william Nash 
w.nash@sheffield.ac.uk, rosinda guerra ramos 
rramos1@uol.com.br and sam Thompson  
sam.thompson@londonschool.com

English for Speakers of Other Languages 
(ES(O)L)
http://esolsig.wordpress.com/
Coordinator: Caroline okerika esolsig@iatefl.org
Joint Newsletter Editors: genevieve white 

gwhite@shetland.gov.uk and Elaine williamson 
elainewilliamson@hotmail.com

Reviews Editor: ryan simpson
Website Manager: Malu sciamarelli 

Committee Members: Philida schellekens,  
Janet golding, Pauline Blake-Johnston and 
Michelle Bagwell

Global Issues (GI)
http://gisig.iatefl.org/
Coordinator: Margit szesztay gisig@iatefl.org
Newsletter editors: Dana radler and susan 

Finlay editors@gisig.org
Finance and events: wolfgang ridder 

wolfgang.ridder@gisig.org

Social networks facilitator: Dennis Newson 
dennis.newson@gisig.org

Discussion List Manager: M.iqbal 
m.iqbal@gisig.org

Discussion List Animator: Bill Templer 
bill.templer@gisig.org

Acting Web-coordinator: John warner 
john.warner@gisig.org

Learner Autonomy (LA)
http://lasig.iatefl.org
Joint coordinators: Leni Dam and 

Lienhard Legenhausen lasig@iatefl.org
Finance officer: katja heim 

katja.heim@uni-due.de
Webmaster: Christian Ludwig 

christian.ludwig@uni-due.de
Publications officer: Jo Mynard 

jomynard@gmail.com
Membership officer: Anja Burkert 

aon.913308801@aon.at
Event organisers: Pili uceira-Diez 

eoipili@gmail.com and Marcella Menegale 
marcella.menegale@libero.it

Editorial team: simla Course 
simlacourse@gmail.com; Natanael Delgado 
ndelgado@ujed.mx; irena subic Jelocnik 
irenasj@t-2.net

Leadership and Management (LAM)
http://eltm.iatefl.org/
Coordinator: Jenny Johnson lamsig@iatefl.org
Newsletter Editor: george Pickering 

georgeuk32@aol.com
Secretary: Loraine kennedy 

kennedyloraine00@gmail.com 
Website & Discussion List coordinator:  

Andy hockley adhockley@gmail.com
Committee members: Maureen Mcgarvey 

Maureen.Mcgarvey@ihlondon.co.uk and  
Andy Curtis andycurtiswork@gmail.com

Literature, Media and Cultural Studies 
(LMCS)
http://lmcs.iatefl.org/
Coordinator: David A. hill lmcssig@iatefl.org
Newsletter Editor: Alan Pulverness  

alan@nile-elt.com
Treasurer: Amos Paran A.Paran@ioe.ac.uk
Publicity and Marketing: vacancy
Discussion List Moderator: Chris Lima 

chrislima90@yahoo.co.uk
Webmaster: Carel Burghout echidna2@xs4all.nl

Learning Technologies (LT) 
http://ltsig.org.uk
Joint Coordinators: Nicky hockly and  

Paul sweeney ltsig@iatefl.org / 
coordinator@ltsig.org.uk

Outgoing Coordinator: graham stanley 
blogefl@gmail.com

Newsletter Editor: Natalya Eydelman 
newsletter@ltsig.org.uk

Discussion List Moderator: vacant
Webmaster: Pete Mackichan 

webmaster@ltsig.org.uk
Joint events coordinators: Burcu Akyol 

akyol.burcu@gmail.com and 
shaun wilden events@ltsig.org.uk

Online events coordinator:  vacant

Who’s who in IATEFL
Patron: Professor David Crystal, oBE, FBA 

Advisory Council
As Patron: David Crystal
As Editor of the ELTJ: graham hall
Individual members: susan Barduhn, 

Catherine walter, sue sheerin,  
Adrian du Plessis

Board of Trustees 
President: Carol read
Vice President: Eric Baber
Treasurer: Amos Paran
Secretary: Zeynep urkun
Membership Chair: gary Motteram
SIG Representative: george Pickering
Associates Representative: Les kirkham
Electronic Committee Chair: vacancy

Committee Members
Conference: Eric Baber (Chair), glenda smart 

(head office), Alison Medland (head office), 
Alison wallis (head office), Carol read, 
Bethany Cagnol, Caroline Moore and  
ros wright

Finance: Amos Paran (Chair), Colin Mackenzie, 
glenda smart (head office) and Andy Curtis

Publications: Carol read (Chair), roy Bicknell 
and Martin Eayrs

ELComm: gavin Dudeney (Chair), Eric Baber, 
Mike harrison and sara hannam

Membership: gary Motteram (Chair) Marjorie 
rosenberg and susan Jones

Conference Selections Editor: Tania Pattison 
cseditor@iatefl.org

Voices Editor: Alison schwetlick editor@iatefl.org
IATEFL Representative on the ELTJ panel: 

Carol read
IATEFL Representative on the ELTJ 

Management Board: Catherine walter
IATEFL Scholarship Working Party (SWP): 

Eryl griffiths (Chair) eryl_griffiths@yahoo.co.uk, 
Patrick McMahon, Felicity o’Dell, Amos Paran, 
sophie ioannou-georgiou and Adrian Tennant

Head Office 
Executive Officer
 glenda smart: glenda@iatefl.org
Deputy Executive Officer
 Louise Atkins: louise@iatefl.org 
Finance Officer 
 kay Cox: kay@iatefl.org
SIG & General Administrator 
 Eleanor Broadbridge: eleanor@iatefl.org
Conference Organiser 
 Alison Medland: alison@iatefl.org 
Marketing & Sponsorship Officer
 Alison wallis: awallis@iatefl.org
Membership Officer 
 vicky Barnett: vicky@iatefl.org 
Finance & General Administrator 
 Linda James: linda@iatefl.org
Other
 generalenquiries@iatefl.org

Special Interest Groups (SIGs) 
Business English (BE)
http://www.besig.org
Coordinator: Marjorie rosenberg  

besig@iatefl.org
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ANUPI (Mexico)
igarrido@anupi.org.mx
www.anupi.org.mx
APPI (Peru)
appi@telefonica.net.pe
APPI (Portugal)
appi@appi.pt
www.appi.pt
ASOCOPI (Colombia)
asocopi@yahoo.com
www.asocopi.org
ASTEL (Sudan)
amnambedri@hotmail.com
ATECR (Czech Republic)
atecr@centrum.cz
www.atecr.cz
ATEF (Finland)
english@suomenenglanninopettajat.fi
http://www.suomenenglanninoppettajat.fi
ATEI (Iceland)
kristen@fa.is
www.ki.is/feki
ATEL (Lebanon)
atel_lb@hotmail.com
www.atel-lb.org 
ATESOL NSW Inc (Australia)
robert.jackson44@hotmail.com
http://www.atesolnsw.org/

AVEALMEC (Venezuela)
teadira@ula.ve
http://avealmec.org.ve/
AzerELTA (Iran, Islamic 

Republic Of)
talebov@yahoo.com
www.eltanet.org
AzETA (Azerbaijan)
azer_eta@yahoo.com
www.az-eta.org
BELNATE (Belarus)
yustulov@mail.ru
www.ir.bsu.by/kel/teachers/

belnate.htm
BELTA (Bangladesh)
info@belta-bd.org
www.belta-bd.org/
BELTA (Belgium)
beltabelgium@gmail.com
www.beltabelgium.com
BETA (Bulgaria)
beta.iateflbg@gmail.com
www.beta-iatefl.org
BETA (Burkina Faso)
sanguissou@yahoo.fr
BNTEA (Benin)
bflapesi@gmail.com
BRAZ-TESOL (Brazil)
braztesol@braztesol.org.br
www.braztesol.org.br

Associates are now listed by name 
with email and web contact details. 
in cases where Associates were in the 
process of signing or renewing their 
Associate agreements at the time of 
printing their names may not appear 
in the list below. in case of doubt 
please contact iATEFL head office. 
Modifications to contact details in this 
list should be sent to head office. 

Associates (as of June 2013)

Community Manager: vacant
Committee member: Pete sharma

Materials’ Writing (MaW)
Joint coordinators: Nick robinson and  

Byron russell mawsig@iatefl.org
Membership Secretary: Jill Florent
Treasurer: Byron russell
Social media editor: karen white
Publications Coordinator: vacancy
Events Coordinator: vacancy

Pronunciation (Pron)
http://www.rdg.ac.uk/epu/pronsig
Coordinator: wayne rimmer pronsig@iatefl.org
Newsletter Editor: robin walker  

robin@englishglobalcom.com
Discussion List Moderator: Alex selman  

alex.selman@mac.com
Webmaster: Jane setter j.e.setter@reading.ac.uk
Finance Officer: Piers Messum  

p.messum@gmail.com

Research (Res)
http://resig.iatefl.org/
Coordinator: richard smith resig@iatefl.org
Conference Organizer: Miroslaw Pawlak 

pawlakmi@amu.edu.pl
Discussion List Moderator: Atanu Bhattacharya 

atanu1071@googlemail.com
Electronic Manager: Ana d’Almeida  

anacik@gmail.com
Events Coordinator: sarah Brewer  

s.m.brewer@reading.ac.uk
Membership Secretary: sandie Mourão 

nettlehouse@mail.telepac.pt
Mentoring Coordinator: Mark Daubney  

mark.daubney@ipleiria.pt
Newsletter Editors: Ana inés salvi  

anainess26@yahoo.com.ar; gosia sky  
gosia.sky@hotmail.co.uk; richard smith  
resig@iatefl.org

Outreach Coordinator: harry kuchah 
h.kuchah@sheffield.ac.uk

Public Relations: Deborah Bullock deborah.
bullock@britishcouncil.es

Recording Secretary/Elections Officer: 
shelagh rixon shelaghr@hotmail.com

Scholarships Coordinator: Larysa sanotska 
sanotska@yahoo.com

Teacher-research Updates Coordinator:  
Paula rebolledo prebolledoc@gmail.com

TESOL Liaison: sarah Mercer 
sarah.mercer@uni-graz.at

Treasurer: siân Etherington  
s.etherington@salford.ac.uk

Teacher Development (TD)
http://www.tdsig.org
Coordinator: Anthony gaughan tdsig@iatefl.org
Former Coordinator: Mojca Belak  

mojca.belak@guest.arnes.si
Newsletter Editor: Catherine Mitsaki  

cmitsaki@yahoo.gr
Events Manager: huseyin Demirel 

demirelhuseyin.demirel@emu.edu.tr 
Website content editor: Barbara roosken 

b.roosken@fontys.nl
Members without portfolio: willy Cardoso 

cardoso.elt@gmail.com sinéad Laffan  
tesol@oxfordtefl.cz

Testing, Evaluation and Assessment (TEA)
http://tea.iatefl.org
Outgoing Coordinator: sue hackett  

teasig@iatefl.org
Incoming Coordinator: Judith Mader
Newsletter Editor: Judith Mader  

j.e.mader@t-online.de
Events Coordinators: Zeynep urkun  

zeynepu@sabanciuniv.edu and Carol spoettl 
carol.spoettl@uibk.ac.at

Webmaster: Carel Burghout echidna2@xs4all.nl
Membership Secretary: Dave Allan
Discussion List Moderator: Doris Froetscher 

doris.froetscher@uibk.ac.at 

Teacher Training and Education (TTEd)
http://ttedsig.iatefl.org
Coordinator: Birsen Tutunis ttedsig@iatefl.org
Newsletter Editor: gabriel Diaz Maggioli 

diazmagg@newschool.edu

AAELTA (Ethiopia)
aaelta2012@gmail.com
www.eeltpa.pbworks.com
AATE (Algeria)
aateemail@gmail.com
www.aatefl.weebly.com
ACUET (Sri Lanka)
perfectdesign@ymail.com
ALAK (Korea, Republic Of)
alaksecretary@gmail.com
www.alak.or.kr
AMATE (Czech Republic)
amate@amate.cz
www.amate.cz  
ANELTA (Angola)
angolaanelta@gmail.com

Coordinating Committee Members and Committee 
Members can be contacted by emailing  

generalenquiries@iatefl.org

The Editor of Voices can be contacted by post at  
Po Box 3182, Pewsey, sN9 5wJ, united kingdom or by 

email at editor@iatefl.org

Administrative staff, sig Coordinators and Local 
Associations can be contacted directly at the addresses 

above.

in a large organisation like iATEFL people are always on 
the move and contact details can rapidly become out of 
date. Please email generalenquiries@iatefl.org if you find 

any errors or omissions in these listings.

CAMELTA (Cameroon)
hkuchah@yahoo.com
CELEA (China)
celea@fltrp.com
www.celea.org.cn
CLASS (Congo)
sangabau@hotmail.com
www.classdrc.com
EATE (Estonia)
Leena.Punga@gmail.com
www.eate.ee
ELTA (Serbia)
elta.kancelarija@gmail.com
http://www.elta.org.rs
ELTA Albania 
eltaalb@gmail.com
www.eltaal.org
ELTAA (Afghanistan)
khalid_wlmar@yahoo.com
www.eltaa.afghanistan
ELTABB (Germany)
watersleo@hotmail.com
www.eltabb.com/main/index.php
ELTAF (Germany)
events@eltaf.de
www.eltaf.de
ELTAI (India)
eltai_india@yahoo.co.in
www.eltai.in

Discussion List Moderator: gospel ikpeme 
gospelikpeme@gmail.com

Webmaster: kalyan Chattopadhyay 
profkalyan@gmail.com

Publicity & Membership Officer: Burcu Tezcan 
burcu.tezcan@bilgi.edu.tr

Young Learners and Teenagers (YLT)
http://www.yltsig.com
Coordinator: hans Mol yltsig@iatefl.org
Network coordinator Teens (T/YL):  

Dennis Newson djn@dennisnewson.de
Network coordinator Young Learners  

(VYL/YL/T): Janice Bland  
janice_mary@yahoo.co.uk

Network coordinator Very Young Learners 
(VYL/YL): Caroline Linse Clinse@aol.com

C&TS Newsletter Editor: Niki Joseph niki.
joseph@bigpond.com

Web & Design: Charles goodger  
goodger.charles@gmail.com

Advertising & Sponsorship:  
kalyan Chattopadhyay profkalyan@gmail.com

Online Events coordinator: graham stanley 
graham.stanley@gmail.com 

Online Events support: Christina giannikas 
christinagian@hotmail.com 

Events support: gemma Fanning 
gemmafanning@icloud.com
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ELTAM (Macedonia)
elizabetahristovska@gmail.com
www.eltam.org.mk
ELTA-OWL e. V. (Germany)
info@elta-owl.de
www.elta-owl.de
ELTAS (Germany)
eltas@keeptraining.de
www.eltas.de
ELTAU (Germany)
eve.mullett@gmx.de
www.eltau.de
English Australia 
sueblundell@englishaustralia.com.au
www.englishaustralia.com.au
ETAG (Georgia)
etag.tbilisi@caucasus.net
www.etag.ge
ETAI (Israel)
etaioffice@gmail.com
www.etai.org.il
ETAS (Switzerland)
catherine.shultis@fhnw.ch
www.e-tas.ch
FAAPI (Argentina)
crisemimayol2@gmail.com
http://www.faapi.org.ar/
FEELTA (Russian Federation)
feeltacon@dvgu.ru
www.feelta.wl.dvgu.ru
FORTELL (India)
rachnasethi7@yahoo.com
www.fortell.org
FPACI (Cote d’Ivoire)
patdagrou@yahoo.fr
www.fpacitf.wordpress.com
GATE (Ghana)
myisaiah20@yahoo.com
www.facebook.gATE
GATE (Gabon)
gate_gabon@hotmail.fr
GELI (Cuba)
alcgeli@ceniai.inf.cu
GELTA (Guinea)
gelta2008@yahoo.fr
HELTA eV (Germany)
kilshaw@t-online.de
www.helta.de
HUPE (Croatia)
marinah1960@yahoo.com
www.hupe.hr
IATEFL Chile 
iateflchile@gmail.com
https://www.iateflchile.cl
IATEFL Hungary 
office@iatefl.hu
www.iatefl.hu
IATEFL Peru 
iatefl.pe@gmail.com
https://sites.google.com/site/iateflpe/
IATEFL Poland 
office@iatefl.org.pl
www.iatefl.org.pl
IATEFL Slovenia 
info@iatefl.si
www.iatefl.si
IATEFL UKRAINE 
anna_chuiko@yahoo.com
http://www.iatefl-ukraine.org.ua
IETA (Indonesia)
andri_defroika@yahoo.com
INGED (Turkey)
nazlidemirbas_06@hotmail.com
www.inged.org.tr
JALT (Japan)
jalt_iac@yahoo.com
www.jalt.org
KOSETA (Korea, Republic Of)
marinej@paran.com
www.koseta.org/

KSAALT (Saudi Arabia)
ksaalt2011@gmail.com
www.ksaalt.org
LAKMA (Lithuania)
asociacija.lakma@gmail.com
www.lakma.vpu.lt
LATE (Latvia)
andys@latnet.lv
www.late.lv
LATEUM (Russian Federation)
n_kolesnik@hotmail.com
www.lateum.org
LEVENDE TALEN (Netherlands)
p.rose@aps.nl
www.levendetalen.nl
MATE (Morocco)
matemorocco@yahoo.com
www.mate.ma
MATE (Haiti)
vilmenay.jeanfrancois@gmail.com
MATE (Mali)
amela_mate@hotmail.com
MATEFL (Malta)
jeantheuma@hotmail.com
www.matefl.org
MELTA (Germany)
treasurer@melta.de
www.melta.de
MELTA Malaysia 
melta@tm.net.my
www.melta.org.my 
MELTA Mozambique 
amunhequete@gmail.com
META (Mauritania)
hachim.athie@yahoo.fr
MEXTESOL (Mexico)
mariatrapero@hotmail.com
www.mextesol.org
MORCE-Network (Morocco)
abdellatif.zoubair@gmail.com
www.morce.net
MSATE (MSSUA) (Czech 

Republic)
liba@karoliner.cz
www.mssua.info
NATECLA (United Kingdom)
co-ordinator@natecla.fsnet.co.uk
www.natecla.org.uk
NATESOL (United Kingdom)
jtnicolson@hotmail.co.uk
www.natesol.org
NELTA (Nepal)
ccnelta@gmail.com
www.nelta.org.np/
NETA (Namibia)
atjiramanga@polytechnic.edu.na
OmELTA (Russian Federation)
omelta@bk.ru
http://omelta.omsk.edu/
Qatar TESOL (Qatar)
mollypmcharg@gmail.com
www.qatartesol.org
RATE (Romania)
alice.cojocaru@britishcouncil.ro
www.rate.org.ro
SATEFL (United Kingdom)
slesia1@yahoo.com
http://www.satefl.org.uk/
SATEIL (South Africa)
catherine.roberts@wits.ac.za
www.sateil.co.za
SELF (Denmark)
hath@ucc.dk
SELTA (Senegal)
selta.instructor@gmail.com
www.selta.sites.google.com/site/

englishlanguagecell
SLATE (Sierra Leone)
glrpalmer@yahoo.com

SNELT (Niger)
snelt@hotmail.fr
SPELT (Pakistan)
sarwar.zakia@gmail.com
www.spelt.org.pk
SPELTA (Russian Federation)
tatiana-szelinger@yandex.ru
www.spelta.stormway.ru
TEFL in Yemen (Yemen)
k.alparaty@yahoo.com
www.yementefl.webs.com
TEFLIN (Indonesia)
dsukyadi@upi.edu
TELTA (Tanzania, United  

Republic Of)
jamalizer@gmail.com
TESL CANADA 
admin@tesl.ca
www.tesl.ca
TESOL Arabia (United Arab 

Emirates)
smcquinn@hct.ac.ae
www.tesolarabia.org
TESOL France 
tesol@enst.fr
www.tesol-france.org
TESOL Greece 
tesolgreece@gmail.com
http://www.tesolgreece.org
TESOL Iraq 
alizwair@yahoo.com
TESOL Macedonia-Thrace N. 

Greece (Greece)
tesolmth@gmail.com
www.tesolmacthrace.org

in a large organisation like iATEFL 
people are always on the move 
and contact details can rapidly 
become out of date. Please email 
generalenquiries@iatefl.org if you 
find any errors or omissions in these 
listings.

TESOL Sudan (Qatar)
elsheikhaymen@hotmail.com
http://www.tesol-sudan.org
TESOLANZ (New Zealand)
moyra.sweetnam@otago.ac.nz
www.tesolanz.org.nz
TETO (Togo)
togoenglishteachers@gmail.com
Thailand TESOL (Thailand)
nopporn9@hotmail.com
www.thaitesol.org
UKBET  (Bangladesh)
eahtashamul.karim@gmail.com
www.ukbet-bd.org
UzTEA (Uzbekistan)
f.rashidova@gmail.com
www.uztea.uz
VENTESOL (Venezuela)
venezuelatesol@gmail.com
www.ventesol.ning.com
YakutTESOL (Russian Federation)
alnatnick@mail.ru
http://yakuttesol.blogspot.co.uk
ZATESL (Zimbabwe)
rmagadzire@gmail.com
ZETA (Zimbabwe)
patsonmpofu@ymail.com
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